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Communications Philosophy

The Communications Curriculum is a continuum of skills consisting of listening,
speaking, reading and writing. These four areas require and promote critical
thinking, are interdependent across all content areas and are equally important.
The purpose of learning communication is to enable students to communicate for
personal fulfillment, success in work and participation in a democratic society
and the global community.

Students learn best when they use their language—Ilistening, speaking, reading
and writing in authentic activities appropriate to their developmental stages and
abilities. This kind of active learning fosters confident, capable, creative people.

It is our belief that all educators are teachers of communication. All teachers are
responsible for teaching their students how to read and comprehend the materials
used in their subject area.

Research supports that an integrated approach that includes all students receiving
a minimum of 90 minutes of direct literacy instruction per day is best practice.

Communication Goals

As a life long learner, each student:

« Listens actively for a variety of purposes,

« Expresses him/herself with power and purpose,

« Reads with understanding and reads critically to interpret a variety of
materials,

« Writes effectively for a variety of purposes,

« Uses the tools of information technology to communicate.
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Writing

Handwriting

Spelling

Reading

CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM

Kindergarten

* D’Nealean Handwriting,
Scott Foresman

REQUIRED MATERIALS*

Grade 1

* D”Nealean Handwrit-
ing,Scott Foresman

*Words Their Way, Bear
& Invernizzi

Grade 2

* D”’Nealean Handwrit-
ing,Scott Foresman

*Words Their Way, Bear
& Invernizzi

* Schools may choose any published program to use throughout the school.

* Put Reading First: The

* Put Reading First: The

* Put Reading First: The

Grade 3

* D”Nealean Handwrit-

ing,Scott Foresman

*Words Their Way, Bear
& Invernizzi
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Grade 4

* D”Nealean Handwriting,
Scott Foresman

*Words Their Way, Bear
& Invernizzi

All levels will use the same program.

* Put Reading First: The

Research Building Blocks

for Teaching Children to
Read, National Institute

for Literacy

* Matching Books to
Readers, Fountas &

Pinnell

Research Building Blocks

for Teaching Children to
Read, National Institute for

Literacy

* Matching Books to
Readers, Fountas &

Pinnell

Research Building Blocks

for Teaching Children to
Read, National Institute for

Literacy

* Matching Books to
Readers, Fountas &

Pinnell

Research Building Blocks

for Teaching Children to
Read, National Institute for

Literacy

* Matching Books to
Readers, Fountas &

Pinnell

* Quantity and distribution is be determined at the school level so teachers have access to materials appropriate to their need.

* Matching Books to
Readers, Fountas &

Pinnell
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Writing

Spelling

Reading

Speaking &
Listening

Kindergarten

Teaching the Youngest

CHITTENDEN EAST SUPERVISORY UNION

COMMUNICATIONS CURRICULUM
RECOMMENDED MATERIALS

Grade 1

Teaching Writing Through
Literature, Scholastic

Teaching the Youngest

Grade 2

Independent Investigation
Method (IIM)

Building a Writing

Writers, Marcia Freeman,
Maupin House

Month-by-Month Reading

Writers, Marcia Freeman,
Maupin House

Dancing with the Pen,

and Writing for

Kindergarten, Hall &
Cunningham

* Schools may choose any published program to use throughout the school.

Reading with Meaning,
Debbie Miller

Mosaic of Thought by
Ellin Keene and Susan
Zimmerman

On Solid Ground, Sharon
Taberski

Talking Classrooms by
Patricia G. Smith

Speaking and Listening,
New Standards

Ministry of Education,
Wellington, New Zealand

Word Journeys, Kathy Ganske

Reading with Meaning,
Debbie Miller

Mosaic of Thought by
Ellin Keene and Susan
Zimmerman

On Solid Ground, Sharon
Taberski

Talking Classrooms by
Patricia G. Smith

Speaking and Listening,
New Standards

Community, Marcia
Freeman, Maupin House

Writers Express, Great

Source

Reviser’s Toolbox, Barry
Lane

Write Away, Great Source

Word Journeys, Kathy Ganske

Reading with Meaning,
Debbie Miller

Reader’s Handbook, Great
Source (Teacher resource
only)

Mosaic of Thought by
Ellin Keene and Susan
Zimmerman

On Solid Ground, Sharon
Taberski

Talking Classrooms by
Patricia G. Smith

Speaking and Listening,
New Standards

* Starred items required.

Grade 3

Independent Investigation
Method (IIM)

Building a Writing
Community, Marcia
Freeman, Maupin House

Writers Express, Great
Source

Reviser’s Toolbox, Barry
Lane

Day Book, Great Source
(Teacher resource only)

Word Journeys, Kathy Ganske
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Grade 4

Independent Investigation
Method (IIM)

Building a Writing
Community, Marcia
Freeman, Maupin House

Writers Express, Great
Source

Reviser’s Toolbox, Barry
Lane

Day Book, Great Source
(Teacher resource only)

Word Journeys, Kathy Ganske

All levels will use the same program.

Reader’s Handbook, Great
Source (Teacher resource
only)

Mosaic of Thought by
Ellin Keene and Susan
Zimmerman

Talking Classrooms by
Patricia G. Smith

Speaking and Listening,
New Standards

Reader’s Handbook, Great
Source (Teacher resource
only)

Mosaic of Thought by
Ellin Keene and Susan
Zimmerman

Talking Classrooms by
Patricia G. Smith

Speaking and Listening,
New Standards
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CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM
REQUIRED MATERIALS*

Grade 5 Grade 6 Grade 7 Grade 8
Writing * Active Voice, James * Active Voice, James * Active Voice, James Moffett (T) * Active Voice, James Moffett (T)
Moffett (T) Moffett (T)
* Reviser’s Toolbox, Barry Lane
(T)
* VT Writing Rubrics and  * VT Writing Rubrics and * VT Writing Rubrics and Benchmarks, * VT Writing Rubrics and Bench-
Benchmarks, VT DOE Benchmarks, VT DOE VT DOE marks, VT DOE
* Writers’ Express, Great * Write Source 2000, Great * Write Source 2000, Great Source— * Write Source 2000, Great
Source—classroom set (S) Source—classroom set classroom set (S) Source—classroom set (S)
(S
Writing * How to Teach Spelling, * How to Teach Spelling, * How to Teach Spelling, Educators’ Pub- * How to Teach Spelling, Educa-
Conventions Educators’ Publishing Educators’ Publishing lishing Service (T) tors’ Publishing Service (T)
Service (T) Service (T)
* 100% Spelling, LinguiSys- * 100% Spelling, Lingui-  * Structures in Spelling, * Structures in Spelling,
tems (T) Systems (T) New Readers Press (T) New Readers Press (T)
Reading * Reader’s Handbook * Reader’s Handbook * Reader’s Handbook Teacher’s Guide 6,7,8 * Reader’s Handbook Teacher’s
Teacher’s Guide 6,7,8 Teacher’s Guide 6,7,8 Great Source Guide 6,7,8 Great Source
Great Source Great Source
* Day Book (5), Great * Day Book (5), Great * Day Book (7), Great Source (SW) Angles * Day Book (7), Great Source
Source (SW), Units 1, 3, 5, Source (SW), Units 2, 4, of Literacy, Essentials of Reading, Style & (SW) Art of Argument, The
7,10, & 11 6,8,9, &12 Structure, Focus on the Writer: Yoshiko Readers Response, Active Read-
Uchidi, Nonfiction: Factual Stories, Essen- ing, Story of Genres & Focus on
tials of a Story, The Art of Language, Ac- the Writer: Ray Bradbury
tive Reading: Poetry & Conflict: The Driv-
ing Force
* Day Book Teachers’ * Day Book Teachers’ * Day Book Teachers’ Guide (7), Great * Day Book Teachers’ Guide (7),
Guide (5), Great Source Guide (5), Great Source Source Great Source

(T) = Teacher resource (S) = Student resource (SW) = Student workbook
* Quantity and distribution is be determined at the school level so teachers have access to materials appropriate to their need.
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Writing

Spelling

Reading

(T) - Teacher resource

CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM
RECOMMENDED MATERIALS

Grade 5
In the Middle, Nancy Atwell (T)

After the End, Barry Lane (T)

Teaching Reading in Middle

Grade 6
In the Middle, Nancy Atwell (T)

After the End, Barry Lane (T)

Teaching Reading in Middle

Grade 7
In the Middle, Nancy Atwell (T)

After the End, Barry Lane (T)

Teaching Reading in Middle
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Grade 8
In the Middle, Nancy Atwell (T)

After the End, Barry Lane (T)

Teaching Reading in Middle

School, Laura Robb (T)

Language Program Guide, Write
Source 2000, Great Source (T)

How to Spell, Educators
Publishing Service, Level 4 (SW)

Words Their Way, Bear &
Invernizzi (T)

Literature Circles, Harvey Daniels

Teaching Reading in the Content

School, Laura Robb (T)

Language Program Guide, Write
Source 2000, Great Source (T)

How to Spell, Educators
Publishing Service, Level 4 (SW)

Words Their Way, Bear &
Invernizzi (T)

Literature Circles, Harvey Daniels

Teaching Reading in the Content

School, Laura Robb (T)

Language Program Guide, Write
Source 2000, Great Source (T)

Pass the Poetry Please, Lee
Bennett Hopkins (T)

How to Spell, Educators
Publishing Service, Level 4 (SW)

Words Their Way, Bear &
Invernizzi (T)

Literature Circles, Harvey Daniels

Teaching Reading in the Content

School, Laura Robb (T)

Language Program Guide, Write
Source 2000, Great Source (T)

How to Spell, Educators
Publishing Service, Level 4 (SW)

Words Their Way, Bear &
Invernizzi (T)

Literature Circles, Harvey Daniels

Teaching Reading in the Content

Areas, Billmeyer & Barton,
ASCD, (T)

Teaching Reading in the Middle

Areas, Billmeyer & Barton,
ASCD, (T)

Teaching Reading in the Middle

Areas, Billmeyer & Barton,
ASCD, (T)

Teaching Reading in the Middle

Areas, Billmeyer & Barton,
ASCD, (T)

Teaching Reading in the Middle

Grades, Robb, (T)

(S) - Student resource

Grades, Robb, (T)

(SW) - Student workbook

Grades, Robb, (T)

Grades, Robb, (T)
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The grade level expectations listed below are a guide to instruction in CESU schools. Teachers should make adjustments based on individual student’s needs
and abilities. Grade level expectations include expectations from previous grades also.

1.1 Students use a variety of strategies to help them read.. This is evident when students: use a combination of strategies including:

Sounds, syllables, and letter patterns (e.g., phonological, phonic, and graphic knowledge);

a.

b. Syntax;

c. Meaning in context;

d. A range of cuing systems to discover pronunciation and meaning;

e. Self-correcting when subsequent reading indicates an earlier miscue;
f.  Questioning; and

g. Prior knowledge of the topic and sense of story.

5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).

Kindergarten

Grade 1

Grade 2

Demonstrate understanding of Concepts of Print:

® Book position.

e Turn pages sequentially,
o Left/right and top/bottom,
¢ Finger pointing to text,

e Return sweep

Recognize and name all upper and lowercase
letters.

Recognize and say the common sounds of all
consonants.

Begin to recognize and say vowel sounds.

Use knowledge of sounds and letters to write and
read.

Count number of syllables in a word.
Recognize pairs of rhyming words.

Produce rhyming words.

Separate the sounds by saying each sound aloud
(for example: /c/ - /a/ - It/).

Blend separately spoken phonemes to make a
meaningful word.

Given spoken sets, like “tap, hit, mad” identify
two words sharing the same medial sound.

Recognize or decode word patterns and unknown
words in context such as:
e  Consonants,
Beginning and ending blends,
Digraphs,
Short vowels,
Long vowels,
Multi-syllabic words.

Recognize and use word families to decode words.

Identify; synonyms and antonyms.

Continued

Frequently read words with graphemes:
Long vowels,
r’ controlled,
Base words,
Suffixes (-er, -ly, -est, -’s, -est, -ed, -s, -ful, -
ing, -es, -y).
Begin to decode 6 syllable types:
e Closed,
¢ Open,
r’ controlled,
e Consonant le,
e Double vowels,
e Silente
e Delete phonemes in one-syllable words

Recognize and use word families to decode words.

Begin to understand that dictionaries can be used
for pronunciation, word meaning, and parts of
speech.

Understand word relationships such as synonyms,
antonyms, and homonymes.
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1.1 Students use a variety of strategies to help them read.. This is evident when students: use a combination of strategies including:

Sounds, syllables, and letter patterns (e.g., phonological, phonic, and graphic knowledge);

a.

b. Syntax;

c. Meaning in context;

d. Arrange of cuing systems to discover pronunciation and meaning;

e. Self-correcting when subsequent reading indicates an earlier miscue;
f.  Questioning; and

g. Prior knowledge of the topic and sense of story.

5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).

Kindergarten

Grade 1

Grade 2

Continued

Isolate initial consonants in single syllable words
(for example, /t/ is the first sound in top)

Given spoken sets, like “tap, Tim, hog” can identify
the two words sharing the same initial or ending
sounds.

Isolate final consonant in single syllable words. (/g/
is last sound in dog).

Blend onsets (/c/) and rimes (/at/) to form words
(cat).

Blend separately spoken phonemes to make
meaningful one-syllable words, for example
“teacher says word slowly” “mmm-ahh-mmm”,
children can say “mom”.

Given spoken sets, such as “Dan, Dan, den” can
identify the first two as the same and the third as
different.

Use knowledge of letter sounds to decode simple,
regularly spelled, single syllable words (CVC).

Read (recognize patterns in) simple texts
containing familiar letter-sound correspondence and
high frequency words.

Use a variety of strategies in grade level text to
access meaning:

e Self-correction,

e Rereading,

¢ Using prior knowledge,

¢ Sense of story,

e Use context,

e Picture clues,

® Predicting.

Read grade level text, so it sounds like everyday
speech, including awareness of volume, pace, and
attention to punctuation..

Continued
Use a variety of strategies, in grade level text, to
access meaning :

e Self-correction,

e Rereading,

¢ Questioning,
Using prior knowledge of topic,
¢ Sense of story,
e Picture clues,
¢ Predicting,
[ ]
[ ]

Syntax
Semantics/meaning.
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1.1 Students use a variety of strategies to help them read.. This is evident when students: use a combination of strategies including:

Sounds, syllables, and letter patterns (e.g., phonological, phonic, and graphic knowledge);

Syntax;

Meaning in context;

Arrange of cuing systems to discover pronunciation and meaning;

Self-correcting when subsequent reading indicates an earlier miscue;

Questioning; and

Prior knowledge of the topic and sense of story.

5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).

o 0 o

aa

Kindergarten Grade 1 Grade 2

Cl

Continued

Recognize 3-6 words on their own, including high
frequency words (words may be different for each
student).

With teacher modeling and read-a-louds, begin fo:

® Notice when sentences fail to make sense,

e Use prior knowledge to predict elements of the
story ,

¢ One to one matching (words being read are
words being pointed to),

¢ Questioning (Did that make sense? Or Would
that word fit here? Does that sound right?).

Begin to identify the onset /c/ and rime (-at) when a
single syllable word is produced—"cat” (teacher
modeling).
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5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).
1.1 Students use a variety of strategies to help them read. This is evident when students use a combination of strategies including:

a. Sounds, syllables, and letter patterns (e.g., phonological, phonic, and graphic knowledge);

b. Syntax;
c. Meaning in context;

d. A range of cuing systems to discover pronunciation and meaning;
e. Self-correcting when subsequent reading indicates an earlier miscue;

f. Questioning; and

g. Prior knowledge of the topic and sense of story.

Grade 4

Grade 3
Fluently read graphemes:
¢ Diphthongs,
u-e,

L controlled,

Suffixes (-tion, -ment, -ness, -ive, -less),
Prefixes (re-, un-, mis-),

All 6 syllable types (Open, closed, consonant
le, silent e, r controlled, double vowel,),

Use syllable types to decode multi-syllable
words..

Begin to use the pronunciation key in the dictionary.

Begin to use dictionary and thesaurus to determine
related words and concepts.

Begin to use knowledge of homonyms, antonyms,
synonyms, homophones, and homographs to
determine meaning of words.

Begin to use knowledge of parts of speech and
sentence structure to determine meaning of text.

Use context to access unfamiliar word meanings.

In grade level text, practice a variety of strategies
when meaning is unclear:

e Self- correction,

e Rereading,

¢ Questioning,

Recognize and decode words and word patterns
such as:

e Prefixes (in-, pre-, ex-, dis-),

e Suffixes (-ent, -ant, -en, -able, -ible).

Use the pronunciation key in the dictionary.

Use syntax to guide word choice when reading a
passage.

Apply knowledge of synonyms, antonyms, and
idioms to determine meaning of words and phrases
Uses the dictionary and the thesaurus to determine
related words and concepts.

Use context to access unfamiliar word meanings.

In grade level text, use a variety of strategies when
meaning is unclear:
e Self-correction,
e Rereading,
® Questioning,
¢ Using prior knowledge of topic,
¢ Sense of story.

h. Predicting

i. Skimming;

j- Following themes;

k. Previewing for book selection

1. Synthesizing across sources

m. Using knowledge of word structures to extend
vocabulary

n. Identifying transition words to help understand
organization of text

0. Adjusting rate of reading and strategy use
according to purpose of reading and type of
text.

Grade 5

Use 6 syllable types (open, closed, consonant le,
silent e, r-controlled, and vowel combination) to
decode multi-syllabic words.

Begin to skim and scan.

Begin to use Response Notes.

Use features of text social studies, science and math
text.

Use reasonable predictions.

Identify and use transition words for time order
and location.

Use prefix, suffix, base/root words to extend
vocabulary and unlock meaning.

Uses resources such as dictionaries, glossaries,
thesauruses or prior knowledge to unlock meaning.
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5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).
1.1 Students use a variety of strategies to help them read. This is evident when students use a combination of strategies including:

a. Sounds, syllables, and letter patterns (e.g., phonological, phonic, and graphic knowledge);

b. Syntax;

c. Meaning in context;

d. A range of cuing systems to discover pronunciation and meaning;

e. Self-correcting when subsequent reading indicates an earlier miscue;
f. Questioning; and

g. Prior knowledge of the topic and sense of story.

Grade 3

Grade 4

Using prior knowledge of topic,

Sense of story,

Using knowledge of word structure (including
prefixes, suffixes, and base words)
Sub-vocalizing.

h. Predicting

i. Skimming;

j- Following themes;

k. Previewing for book selection

1. Synthesizing across sources

m. Using knowledge of word structures to extend
vocabulary

n. Identifying transition words to help understand
organization of text

0. Adjusting rate of reading and strategy use
according to purpose of reading and type of
text.

Grade 5
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5.16 Students demonstrate understanding of the ways in which the English language evolves and changes (e.g., word origins, impact of major events).
1.1 Students use a variety of strategies to help them read. This is evident when students use a combination of strategies including:

Evidence PreK—applies, plus
h. Predicting

i. Skimming;

j- Following themes;

Grade 6

k. Previewing for book selection

1. Synthesizing across sources

m. Using knowledge of word structures to extend vocabulary
n. Identifying transition words to help understand organization of text

Grade 7

0. Adjusting rate of reading and strategy use
according to purpose of reading and type
of text.

Grade 8

Continued
Use syllable types to decode multi-syllabic words.

Identify and use transition words for cause and
effect and order of importance.

Identify simple analogies.

Continued
Identify and use transition words for compare/
contrast and classification.

Identify multi-syllabic words by using knowledge
of sounds, syllables, and derivational roots (Greek,

Latin, Anglo-Saxon).

Identify analogies.

Identify transition words.

Uses syntax/language structure (e.g., passive voice,
pronoun referents).

Demonstrates understanding of words from other
languages that have been adopted into our language.
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1.2 Students read grade-appropriate material, with 90%+ accuracy, in a way that makes meaning clear.

Kindergarten

Grade 1

Edits December 2006

Grade 2

Explore :
e  Pattern of predictable print,
e  Use of pictures,
e  Use of initial sounds.

Use Levels A-C books with 90% (See Appendix F):

Practice fluency at grade appropriate level
including:
e Appropriate pace,
e  Grouping of words as in natural speech,
e Expression,
e  Attention to punctuation.

Read orally at Level H-J (See Appendix F):
e  With 93% accuracy,
e Atleast 50-80 words per minute.

Demonstrate fluency at grade appropriate level
including:
e  Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Read orally at Level L-M (See Appendix F):
e  With 94% accuracy,
e  Atleast 80-100 words per minute.
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1.2 Students read grade-appropriate material, with 90%+ accuracy, in a way that makes meaning clear.

Grade 3

Grade 4

Edits December 2006

Grade 5

Demonstrate fluency at grade appropriate level
including:
e Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Read orally at Level O-P (See Appendix F):
e  With 95% accuracy,
e Atleast 90-120 words per minute.

Demonstrate fluency at grade appropriate level
including:
e Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Read orally at Level Q-R (See Appendix F):
e  With 96% accuracy,
e Atleast 115-140 words per minute.

Demonstrate fluency at grade appropriate level
including:
e Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Reads 125 words per minute orally with 97%
accuracy.
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1.2 Students read grade-appropriate material, with 90%+ accuracy, in a way that makes meaning clear.

Grade 6

Grade 7

Edits December 2006

Grade 8

Demonstrate fluency at grade appropriate level
including:
e Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation,

Read 135 words per minute orally with 97%
accuracy.

Demonstrate fluency at grade appropriate level
including:
e Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Read 140-175 words per minute orally with 97%
accuracy.

Demonstrate fluency at grade appropriate level
including:
e  Appropriate pace,
Grouping of words as in natural speech,
Expression,
Volume,
Attention to punctuation.

Read 150-180 words per minute orally with 97%
accuracy.
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other experiences in and out of school.

Kindergarten

Grade 1

Grade 2

Make predictions based on illustrations or portions
of stories.

Retell story read to them by
¢ Orally retelling story in correct sequence,
e Re-enacting sequence,
o Creating artwork or a written response that
shows understanding of a story,

Answer a variety of simple questions about text.

Begin to recognize, with teacher modeling, a variety
of literary and informational text.

Begin to make connections:
e Text to text,
e Text to self.

Expand Vocabulary:

e Jearn a meaning of an unknown word,

e Learn a new meaning of a known word with
teacher modeling and support.

Begin to develop:
Strategies to use context to establish meaning of an
unknown word.

Recognize a variety of literary and informational
text.

Retell story after hearing or independently reading
unfamiliar text from beginning to end including:

e Main characters,

¢ Important events,

e Problem,

¢ Solution.

Answer a variety of questions including
e Prediction,
¢ Recall.

Make connection with teacher prompt:
e Text to text,
e Text to self.

Identify key parts of a book: title, author.

Analyze and Interpret informational text. Read

aloud or independently, citing evidence where

appropriate by:

¢ Identifying the topic

e Telling what was learned

® Making basic inferences or drawing basic
conclusions.

When prompted, Identify what is or is not
understood about grade appropriate literary and
informational text.

Use graphic devices after teacher modeling to
organize information from a given text.

Begin to use strategies to comprehend literary and
informational text including:

Sense of story,

¢ Determining importance,

e Self correction,

e Re-reading,

¢ Questioning/literal and clarifying

Prior knowledge,

¢ Context clues,

o Text features (headings, parts of the book).

Answer a variety of questions about grade
appropriate text including:

e Basic recall,

e Inferential,

e Evaluative (text to text, text to self)

¢ Evaluate within text

Retell, in sequence, a story that has been read.

Recognize and identify story structure including:
e Main characters,
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other experiences in and out of school.

Kindergarten

Grade 1

Grade 2

Expand Vocabulary:

e Learn a meaning of an unknown word,

e Learn a new meaning of a known word with
teacher modeling and support

e Describe words in terms of categories (e.g., “A
mallard is a kind of duck™.), functions (e.g.,
“Scissors are used for cutting”.) or features (e.g.,
“A rectangle has 4 sides”.)

Begin to develop:
e Strategies to use context to establish meaning of
an unknown word.

e Setting (time and place),
e Problem,
e Resolution.

Begin to analyze and interpret elements of literary
and informational text:
e Cause/effect,
e (Classification,
¢ Interpret information from charts, graphs and
diagrams,
¢ Simple/compound sentence structure.

Expand vocabulary by:

¢ ] earning a new meaning for a known word,

e ] earning the meaning for a new word
representing a known concept,

¢ | earning the meaning of a new word
representing an unknown concept,

¢ Clarifying and enriching the meaning of a
known word.

Areas of focus include:
¢ Categories/functions or features,
¢ Content area words from science, math, etc.,
¢ Signal words (first, next, etc.),
® Word relationships (synonyms, antonyms, and
homonyms),
e Parts of speech.
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students: Pre K-4

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other

experiences in and out of school.

5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to

analyze, compare, interpret, and create literature.

5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative

processes.

Grade 3

Grade 4

5-8 Evidence PreK-4 applies, plus-

d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical,
artistic, and literary conventions of text; and

f. Explain the meaning of various forms of
representation (e.g., narrative, graphical,
cartographic, symbolic, mathematical).

Grade 5

Begin to monitor comprehension by identifying
what is and is not understood.

Practice strategies to comprehend literary and
informational text:

¢ Sense of story,
Self correction,
e Reread,
¢ Generate clarifying question
¢ Prior knowledge,
¢ Context clues,
e Skim/scan
[ ]
[ ]
[ ]
[ ]

Predict

Fact/opinion

Make inferences

Locate and use text features (i.e., transition
words, subheadings, bold italicized print, parts
of the book such as table of contents, glossary,
index.)

Begin to use graphic and semantic organizers:
* Maps,
e Webs,
¢ Graphs,
e Charts,

Monitor comprehension by using appropriate
strategies to resolve problems in comprehension.

Use strategies to comprehend literary and
informational text:
¢ Sense of story,
Self correction,
Rereading,
Questioning,
Prior knowledge,
Context clues,
Skim/scan

[ ]
[ ]
[ ]
[ ]
[ ]
e Predict
[ ]
[ ]
[ ]
[ ]
[ ]

Make inferences

Summarize

Construct sensory images

Make connections

Locate and use text features (e.g., table of
contents, glossary, index, transition words/
phrases, bold or italicized text, headings, sub-
headings, graphic organizers, charts, graphs, or
illustrations.)

Use graphic and semantic organizers such as:
* Maps,
® Webs,

Read a range of text and apply comprehension and

inferential strategies daily.

¢ Identify characteristics of literary, and
Informational texts. (See Appendix H)

Pre Reading:

e Activate prior knowledge (“What do I already
know?”),

¢ Set the reader’s purpose (“What do I want to
know?”),

¢ Make reasonable predictions about main idea
(“What do I expect to learn?”),

e Preview text, use features (subheadings, bold/
italicized print) and structures (chronological,
cause/effect, compare/contrast, proposition and
support) of the text.

During Reading:

e Make connections text-to-self, text to text, and
text to world.

® Monitor comprehension by asking questions,

¢ Understand main idea and support it with
details,

e Use teacher designed graphic organizers and
response notes for a variety of texts (science,
math, fiction, research materials).

¢ Construct sensory images.
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other

experiences in and out of school.

5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to

analyze, compare, interpret, and create literature.

5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative

5-8 Evidence PreK-4 applies, plus-

d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical,
artistic, and literary conventions of text; and

f. Explain the meaning of various forms of
representation (e.g., narrative, graphical,
cartographic, symbolic, mathematical).

processes.
Grade 3 Grade 4 Grade 5
Continued Continued Continued
e Frames, e Graphs, Post Reading:
¢ Clusters. ¢ Charts, ¢ Check for understanding of purpose, (inform,
. . ® Frames, entertain, persuade)
Answer a variety of questions about grade e Clusters. ¢ Summarize main idea , details, and sequence.

appropriate text:
e Basic recall,
e Inferential,
e Evaluative that are text to text, text to self, and
text to world.

Begin to recognize and identify story structure:
¢ main character and supporting characters,
e setting (time and place)
— initiating events
— Main conflict or problem
— Resolution
— Theme.

Begin to summarize literary and informational text:
¢ Identify or generate main or controlling
(thesis) ideas,
e Connect the main or central ideas,
¢ Eliminate redundant and unnecessary
information.

Answer a variety of questions about grade
appropriate text:

Basic recall,

Key details

Inferential,

Evaluative that are text to text, text to self, and
text to world,

Recognize and identify story structure:

Main character and supporting characters,
Significant changes in characters over time,
Setting (time and place),

Initiating events,

Main conflict or problem,

Resolution,

Theme/authors message

Identify who is telling story.

e Paraphrase

¢ Identify imagery and simple metaphor

e Compare/contrast information

¢ Interpret character (development, motivation),
theme (implied or stated), relationship among
elements.

Analyze and interpret author’s craft (citing

evidence where appropriate) by...

¢ Demonstrating knowledge of use of literary
elements and devices (l.e., imagery,
exaggeration) to analyze literary works.
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other

experiences in and out of school.

5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to

analyze, compare, interpret, and create literature.

5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative

processes.

Grade 3

Grade 4

5-8 Evidence PreK-4 applies, plus-

d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical,
artistic, and literary conventions of text; and

f. Explain the meaning of various forms of
representation (e.g., narrative, graphical,
cartographic, symbolic, mathematical).

Grade 5

Continued
Remember what was read.

Expand vocabulary by:

¢ ] earning a new meaning for a known word,

¢ | earning the meaning for a new word
representing a known concept,

¢ | earning the meaning of a new word
representing an unknown concept,

¢ Clarifying and enriching the meaning of a
known word.

Areas of focus include:
e Parts of speech,
¢ Categories/sub-categories,
e Content area,
¢ Signal words,
¢ Word relationships,
¢ Synonyms, analogies, similes, idioms.

Practice understanding of elements of literary and

informational text:

¢ Simple/compound sentence structure

¢ Fiction/non-fiction, poetry plays, fairy tales,
fantasy, fables, tall tales or realistic fiction

¢ Cause/effect

Summarize literary and informational text:

¢ Identify or generate main or controlling ideas
(thesis),

¢ Connect the main or central ideas in sequence,

¢ Eliminate redundant and unnecessary
information.

e Paraphrase

¢ Synthesize information within or across text

Remember what was read.

Expand vocabulary by:

¢ | earning a new meaning for a known word,

¢ | earning the meaning for a new word
representing a known concept,

¢ | earning the meaning of a new word
representing an unknown concept,

¢ Clarifying and enriching the meaning of a
known word.

Areas of focus include:
e Parts of speech,
¢ Categories/sub-categories,
¢ Content area,
e Signal words,
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

a. Comprehend grade-appropriate materials;

b. Analyze and interpret features of a variety of types of text; and
c. Make connections among various parts of a text, among several texts, and between texts and other

experiences in and out of school.

5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to

analyze, compare, interpret, and create literature.

5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative

processes.

Grade 3

Grade 4

5-8 Evidence PreK-4 applies, plus-

d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical,
artistic, and literary conventions of text; and

f. Explain the meaning of various forms of
representation (e.g., narrative, graphical,
cartographic, symbolic, mathematical).

Grade 5

¢ (Classification

¢ Interpret information from charts, graphs, and
diagrams

e Use text features

e Use text structure clues

e Word relationships,
Continued
¢ Synonyms, analogies, similes, idioms.

Builds understanding of elements of literary and
informational text:

¢ Simple/compound sentence structure,

e Folktales, historical fiction

e Cause/effect,

e Possible motive of characters

e (Classification,

¢ Interpret information from charts, graphs and

diagrams
e Use text features
e Use text structure clues
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

5-8 Evidence PreK-4 applies, plus -
d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical, artistic, and literary conventions of text; and
f. Explain the meaning of various forms of representation (e.g., narrative, graphical, cartographic, symbolic, mathematical).
5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor N to analyze, compare, interpret, and create literature.
5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Grade 6

Grade 7

Grade 8

Read a range of text and apply comprehension and
inferential strategies daily.

Identify characteristics of literary and informational
texts (see Appendix H).

Pre Reading:
e Select reading rate (skim, scan, close reading),
¢ Locate and make reasonable associations about
new vocabulary,
¢ Identify elements of nonfiction (persuasive,
procedural/directions, fact and opinion).

Continue to Use Pre Reading Strategies

¢ Activate prior knowledge (“What do I already
know about the topic?”),

¢ Set the reader’s purpose (“What do I want to
know?”),

e Make reasonable predictions about main
idea (“What do I expect to learn?”).

e Preview text, use features (subheadings, bold/
italicized print) and structures (chronological,
cause/effect, compare/contrast, proposition and
support) of the text.

During Reading
¢ Begin to monitor reading rate,
® Monitor comprehension by asking questions,
e Re-read,
¢ Maintain awareness of author’s purpose and
elements of non-fiction (persuasive, procedural

Read a range of text and apply comprehension and
inferential strategies daily.

Identify characteristics of literary and informational
texts (see Appendix H).

Pre Reading:
e (Cause and effect, compare and contrast,
classification and definition, problem solution
and sequential/chronology).

Continue to use Pre Reading Strategies

e Activate prior knowledge (“What do I already
know about the topic?”),

e Select reading rate (skim, scan, close reading),

¢ Locate and make reasonable associations about
new vocabulary,

¢ Set the reader’s purpose (“What do I want to
know?”),

e Make reasonable predictions about main
idea (“What do I expect to learn?”).

e Preview text, use features (subheadings, bold/
italicized print) and structures (chronological,
cause/effect, compare/contrast, proposition and
support) of the text.

During Reading
® Maintain awareness of author’s purpose and
elements of non-fiction (cause/effect, compare/
contrast, classification/definition),
® Begin to make connections (text-to-text, text-
to-self, text- to-world),

Read a range of text and apply comprehension
strategies daily.

Identify characteristics of literary and informational
texts (see Appendix H).

Pre Reading:
e Identify elements of nonfiction (connotation
and denotation, editorial and propaganda).

Continue to use Pre Reading Strategies

e Activate prior knowledge ( “What do I already
know about the topic?”),

e Select reading rate (skim, scan, close reading),

¢ Locate and make reasonable associations about
new vocabulary,

¢ Set the reader’s purpose (“What do I want to
know?”),

¢ Make reasonable predictions about main idea
(“What do I expect to learn?”).

¢ Preview text, use features (subheadings, bold/
italicized print) and structures (chronological,
cause/effect, compare/contrast, proposition and
support) of the text.

During Reading
® Make connections (text-to-text, text-to-self,
text-to-world),
¢ Use outlining,
® Maintain awareness of author’s purpose and
element of non-fiction (connotation and
denotation, editorial, propaganda).
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

5-8 Evidence PreK-4 applies, plus -
d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical, artistic, and literary conventions of text; and
f. Explain the meaning of various forms of representation (e.g., narrative, graphical, cartographic, symbolic, mathematical).
5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor N to analyze, compare, interpret, and create literature.
5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Grade 6

Grade 7

Grade 8

Continued
directions, fact and opinion),

e Make connections text-to-self, text to text and
text to world.

e Begin to distinguish between relevant and
irrelevant information,

e Use graphic organizers and response notes for a
variety of texts (social studies, science, math,
fiction, research materials),

e Understand main idea and support it with
details.

¢ Construct sensory images

Post Reading
® Re-read
e Interpret (character development, setting,
mood, plot/conflict, narrator’s point of view),
¢ Identify flashback.
¢ Identify bias/propaganda

Continue to use Post Reading Strategies

¢ Check for understanding of purpose, inform,
entertain, persuade,

¢ Summarize main idea, details and sequence

e Paraphrase

e Compare/contrast information

¢ Interpret character (development, motivation),
theme (implied or stated), relationship among
elements with citation.

Continued

¢ Draw conclusions using details,

¢ Begin to use outlining,

¢ Distinguish between relevant and irrelevant
information,

® Monitor reading rate.

Continue to Use During Reading Strategies

® Monitor comprehension by asking questions,

e Re-read,

¢ Maintain awareness of author’s purpose and
elements of non-fiction (cause and effect,
compare and contrast, classification and
definition),

e Make connections text-to-self,

e Use graphic organizers and response notes for a
variety of texts (social studies, science, math,
fiction, research materials),

e Understand main idea and support it with
details.

¢ Construct sensory images

Post Reading

¢ Draw conclusions using evidence from the text,

¢ Interpret theme, symbolism figurative
language, personification,

¢ Analyze elements of text,

¢ Begin to evaluate author’s purpose in a variety
of texts,

¢ Identify conflicting information and evaluate
accuracy.

continued

Continue to use During Reading Strategies
e Activate prior knowledge (“What do I already

know about the topic?”),
e Draw conclusions using details,
® Monitor reading rate,
o Self questioning for understanding,
e Re-read,

¢ Maintain awareness of author’s purpose and
elements of non-fiction (cause and effect,
compare and contrast, classification and
definition),

e Use graphic organizers and response notes for a
variety of texts (social studies texts, science
texts, fiction, etc.),

e Understand main idea and support it with
details

¢ Construct sensory images

Post Reading
¢ Identify hyperbole
¢ Evaluate author’s purpose in a variety of texts
¢ Generate evaluative questions
e Describe characterization (stereotype,
antagonist, protagonist)

Continue to use Post Reading Strategies
¢ Draw conclusions using evidence from the text,
e Paraphrase,
¢ Interpret theme, symbolism, figurative
language, personification
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1.3 Students read for meaning, demonstrating both initial understanding and personal response to what is read. This is evident when students:

5-8 Evidence PreK-4 applies, plus -
d. Make extensions/applications of a text;

e. Identify the textual structure and/or the technical, artistic, and literary conventions of text; and
f. Explain the meaning of various forms of representation (e.g., narrative, graphical, cartographic, symbolic, mathematical).
5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor N to analyze, compare, interpret, and create literature.
5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Grade 6

Grade 7

Grade 8

Analyze and interpret author’s craft (citing

evidence where appropriate) by...

¢ Demonstrating knowledge of use of literary
elements and devices (i.e., imagery,
exaggeration, simile, metaphor, foreshadowing,

or suspense) to analyze literary works.

Continue to use Post Reading Strategies

e Re-read,

¢ Interpret (character development, setting,
mood, plot/conflict),

Check for understanding of purpose ,
Summarize main idea, details and sequence
Paraphrase

Compare/contrast information

theme (implied or stated), relationship among
elements with citation,

Analyze and interpret author’s craft (citing

evidence where appropriate) by...

¢ Demonstrating knowledge of use of literary
elements and devices (L.e., imagery,
exaggeration, repetition, flashback,
foreshadowing, or personification) to analyze
literary works EXAMPLE: “Why did the
author choose to use flashback in this story?”

Interpret character (development, motivation),

® Analyze elements of text,

e Re-read,

¢ Interpret (character, setting, mood),

¢ Check for understanding of purpose,

¢ Summarize main idea, details and sequence

e Paraphrase

¢ Compare/contrast information

¢ Interpret character (development, motivation),
theme (implied or stated), relationship among
elements with citation.

Analyze and interpret author’s craft (citing

evidence where appropriate) by...

¢ Demonstrating knowledge of use of author’
style or use of literary elements and devices
(L.e., imagery, repetition, flashback,
foreshadowing, personification, hyperbole,
symbolism, or use of punctuation) to analyze
literary works.
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1.4 Students comprehend and respond to a range of media, images, and text (e.g., poetry, narrative, information, technical) for a variety of purposes (e.g.,
reading for pleasure as well as reading to develop understanding and expertise).
5.8 Students read a variety of types of literature, fiction and nonfiction (e.g., poetry, drama, essays, folklore and mythology, fantasy and science fiction, and
public documents, such as newspapers and periodicals).
5.9 Students interpret contemporary and enduring works of American literature, and understand how important themes of American experience have developed

through time

5.10 Students interpret works of diverse literary traditions including works by women and men of many racial, ethnic, and cultural groups in different times and

parts of the world.
5.17 Students respect diversity in dialects.

Kindergarten

Grade 1

Grade 2

Sustain attention while looking at age appropriate
books for 15-20 minutes daily.

Experience a variety of genres through read-alouds.

Experience at least 4 books through read-alouds in
each of the following categories:

¢ About one subject,

¢ By a single author,

¢ In one genre.

Sustains attention while reading appropriate
books for 15-20 minutes daily.

Read at least 25 books in a year, choosing high-
quality materials from classic and modern
literature and public discourse or their equivalent
in magazines, newspapers, textbooks, media, and
technical works.

Experience at least 4 books through read-alouds
or independent reading:

¢ About one subject,

¢ Or by a single author,

¢ Or in one genre

Demonstrate initial understanding of

informational texts (expository and practical

texts), by:

¢ Obtaining information using text features such
as title and illustrations (e.g., from the title,
what do we think this book will tell us?)

* Answering questions using explicitly stated
information (ex: Where do penguins live?

¢ Distinguishing among a variety of types of text
(ex: children’s magazines, newspapers, list)

Read at least 25 books in a year, choosing high-
quality materials from classic and modern literature
and public discourse or their equivalent in magazines,
newspapers, textbooks, media, and technical works.

Read at least three different kinds (genres) of printed
materials and at least five different writers.

Read primary and secondary sources.

Read at least four books (or book equivalents) about
one issue or subject, or four books by a single
writer, or four books in one genre, and demonstrate
such reading through speaking, writing, or other
appropriate means.

Reads for 20-30 minutes independently.

Identify characteristics of a variety of types of text
(e.g., Informational: dictionaries, glossaries,
children’s newspapers, Practical Functional Texts:
procedures, instructions, simple menus,
announcement book orders.
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1.4 Students comprehend and respond to a range of media, images, and text (e.g., poetry, narrative, information, technical) for a variety of purposes (e.g.,
reading for pleasure as well as reading to develop understanding and expertise). This is evident when students:

5.8 Students read a variety of types of literature, fiction and nonfiction (e.g., poetry, drama, essays,
folklore and mythology, fantasy and science fiction, and public documents, such as newspapers and

periodicals).

5.9 Students interpret contemporary and enduring works of American literature, and understand how
important themes of American experience have developed through time.

5.10 Students interpret works of diverse literary traditions N including works by women and men of many

racial, ethnic, and cultural groups in different times and parts of the world.

5.17 Students respect diversity in dialects.

Grade 3

Grade 4

5-8 Evidence PreK - 4 applies-

Grade 5

Read independently for 25-35 minutes.

Read at least 25 books in a year, choosing high-
quality materials from classic and modern literature
and public discourse or their equivalent in
magazines, newspapers, textbooks, media, and
technical works.

Identify the characteristics of a variety of types of
text (e.g., reference: dictionaries, glossaries,
children’s magazines, content trade books, text
books, children’s newspapers); and practical-
functional text: procedures, instructions,
announcements, invitations.

Read at least three different kinds (genres) of
printed materials and at least five different writers.

Read primary and secondary sources.

Read at least four books (or book equivalents)
about one issue or subject, or four books by a single
writer, or four books in one genre, and demonstrate
such reading through speaking, writing, or other
appropriate means.

Read independently for 35-45 minutes.

Read at least 25 books in a year, choosing high-
quality materials from classic and modern literature
and public discourse or their equivalent in
magazines, newspapers, textbooks, media, and
technical works.

Identify characteristics of a variety of types of text
(e.g., reference: encyclopedias)

Demonstrate initial understanding of informational
texts (expository and practical texts)

Read at least three different kinds (genres) of
printed materials and at least five different writers.

Read primary and secondary sources.

Read at least four books (or book equivalents)
about one issue or subject, or four books by a single
writer, or four books in one genre, and demonstrate
such reading through speaking, writing, or other
appropriate means.

Read a range of literary and informational texts and
apply comprehension strategies daily including but
not limited to:
Literary Text:
® Poetry, historical fiction, mysteries
Reference:
¢ Dictionaries, glossaries, thesauruses, reports,
children’s magazines, student newspapers,
textbooks, biographies,
Practical functional texts:
¢ Internet Web sites, procedures/instructions,

recipes, menus.

Using the Pre, During, and Post Reading Strategies,
read books at their reading level independently
with monitoring and feedback for at least 15
minutes daily.
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1.4 Students comprehend and respond to a range of media, images, and text (e.g., poetry, narrative, information, technical) for a variety of purposes (e.g.,
reading for pleasure as well as reading to develop understanding and expertise). This is evident when students:

5-8 Evidence PreK - applies-

Grade 6

Grade 7

Grade 8

Read a range of text and apply comprehension
strategies daily including but not limited to:
Literary Text:

Plays, fairy tales, fantasy, fables, realistic fiction,
folktales, science fiction, myths, legends.

Practical/functional texts:
Advertisements, pamphlets.

Reference:
Encyclopedias, magazines, newspapers,
autobiographies, public documents and discourse,

Read a range of text and apply comprehension
strategies daily including but not limited to:
Literary Text:

Poetry, fairy tales, fantasy, fables, folktales,
mysteries, myths, legends, short stories.

Practical/functional texts:
Procedures/instructions.

Reference:
Magazines, newspapers, textbooks, technical
manuals.

essays, articles.

Using the Pre, During, and Post Reading Strategies,
read books at their reading level independently
with monitoring and feedback for at least 15-30
minutes daily.

Using the Pre, During, and Post Reading Strategies,
read books at their reading level independently
with monitoring and feedback for at least 15-30
minutes daily.

Read a range of text and apply comprehension
strategies daily including but not limited to:
Literary Text:

Plays, realistic fiction, historical fiction, science
fiction, epics.

Practical/functional texts:
Schedules.

Reference:
Reports, biographies, autobiographies, Internet Web
sites, public documents and discourse, essays.

Using the Pre, During, and Post Reading Strategies,
read books at their reading level independently
with monitoring and feedback for at least 15-30
minutes daily.
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5.12 Students participate as members of a literate community, talking about books, ideas, and writing.

Kindergarten

Grade 1

Edits December 2006

Grade 2

Orally show understanding of character, setting,
and key events:
e Retell key events of a story,
e Respond to teacher prompts relating a story to a
personal experience or other literature,
e Begin to discuss a character’s personality
¢ Identify favorite parts of story,

Make predictions during read-a-louds and guided
reading.

Self-Select reading materials in line with personal
interests.

Summarize story including some details.

Relate story to personal experience, prior
knowledge and other literature.

Discuss personal traits/motives of characters or
changes in personal traits.

Self-Select reading materials in line with ability and
personal interests.

Participate in appropriate discussions about text by
offering comments related to text, and referring
explicitly to the text.

Make predictions during read-a-louds and guided
reading.

Demonstrate initial understanding of author’s craft
used in literary texts by identifying literary devices
as appropriate to genre: thyme, repeated language
(e.g., “teeny-tiny”)

Make connections between ideas in text

Begin to compare and contrast themes, characters,
and ideas

Self-Select reading materials inline with reading
ability and personal interest.

Participate in appropriate discussions about text by
offering comments and supporting evidence, and
recommending books and other materials.

Demonstrate initial understanding of author’s craft
used in literary texts by identifying literary devices
as appropriate for genre: dialogue.
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5.12 Students participate as members of a literate community, talking about books, ideas, and writing.

Grade 3

Grade 4
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Grade 5

Make clear claims and assertions about text.

Compare and contrast themes, characters and
ideas.

Consider techniques authors use to convey
message.

Identify literary devices as appropriate to genre:
rhyme, alliteration, dialogue, or description.

Self-select reading materials in line with reading
ability and personal interest.

Participate in appropriate discussions about text by
offering comments and supporting evidence and
recommending books and other materials.

Provide relevant textual support for claims and
assertions.

Extend ideas presented in text.

Identify literary devices appropriate to genre
e Rhyme

¢ Alliteration

e Simile

e Description or dialogue

¢ Authors message

Respond to comments and recommendations of
peers, librarians, teachers and others

Self-Select reading materials in line with ability and
personal interest

Participate in appropriate discussions about text by
offering comments and supporting evidence, and
recommending books and other materials.

Focusing on reading comprehension strategies and
skills (1.3), students will participate in
opportunities that promote discussion of books,
ideas and writing (both student and professional)
such as:
e Literature Circles,
e Author’s Circles,
® Monologue/Dialogue,
¢ Poetry readings,
¢ Nonfiction Circles,
¢ Genre based activities,
e Reader’s Theater,
e Whole class books,
e Book clubs,
e Reader’s workshop,
e Book talks,
¢ Read Aloud/Think Aloud.

Students will have several opportunities to read
and discuss self-selected books.
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5.12 Students participate as members of a literate community, talking about books, ideas, and writing.

Grade 6

Grade 7
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Grade 8

Focusing on reading comprehension strategies and
skills (1.3), students will participate in
opportunities that promote discussion of books,
ideas and writing (both student and professional)
such as:
e Literature Circles,
e Author’s Circles,
® Monologue/Dialogue,
¢ Poetry readings,
¢ Nonfiction Circles,
¢ Genre based activities,
e Reader’s Theater,
e Whole class books,
e Book clubs,
e Reader’s workshop,
e Book talks,
¢ Read Aloud/Think Aloud.

Students will have several opportunities to read
and discuss self-selected books.

Focusing on reading comprehension strategies and
skills (1.3), students will participate in
opportunities that promote discussion of books,
ideas and writing (both student and professional)
such as:
e Literature Circles,
e Author’s Circles,
® Monologue/Dialogue,
¢ Poetry readings,
e Nonfiction Circles,
¢ Genre based activities,
e Reader’s Theater,
e Whole class books,
e Book clubs,
e Reader’s workshop,
e Book talks,
¢ Read Aloud/Think Aloud.

Students will have several opportunities to read
and discuss self-selected books.

Focusing on reading comprehension strategies and
skills (1.3), students will participate in
opportunities that promote discussion of books,
ideas and writing (both student and professional)
such as:
e Literature Circles,
e Author’s Circles,
® Monologue/Dialogue,
¢ Poetry readings,
¢ Nonfiction Circles,
¢ Genre based activities,
e Reader’s Theater,
e Whole class books,
e Book clubs,
e Reader’s workshop,
e Book talks,
¢ Read Aloud/Think Aloud.

Students will have several opportunities to read
and discuss self-selected books.
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CESU Communications Curriculum

Types of Writing*

Grades 5 - 8
Adapted from Active Voice by James Moffett

In addition to the Vermont portfolio genres, students will learn and use at least ten other forms of writing,
which include, but are not limited to the following list from James Moffett’s book, Active Voice. See Active
Voice for an explanation of each form (c 1992 Boynton-Cook/Heinemann)

Revising inner speech
[ ]

D
°
[ ]
[
°
°
[ ]
[ ]
°
[ ]

N
[ ]
[ ]
°
[ ]
[ ]
°
°
[
[
°
[ ]
[ ]
[ ]
[ ]
[ ]
[ ]
[ ]
[

Stream of consciousness - read your mind (15 minutes)
Spontaneous sensory monologue - read your senses (15 minutes)
Composed observation from sensory monologue

Spontaneous memory monologue - read your memory
Composed memory from spontaneous monologue

Spontaneous reflection monologue

Composed reflection from spontaneous monologue

ialogues and Monologues

Oral language: writing down speech like jokes, stories, jingles, surveys, interviews.
Transcribing discussions

Transcribing improvisation/scene writing

Duologue - invent a conversation between two people

Exterior monologue - written to a specific person

Interior monologue - about a specific topic

One act play

Dialogue of ideas - arguments

Dialogue to essay

arrative into Essay

Story starters, being something else, photo stories

Dreams, tall tales

Invented correspondence between two historical or fictional characters
Diary/letters/autobiographic incident

Summary of diary/autobiographic incident-thematic abstraction
Autobiographic phase

Memoir - human subject

Memoir - nature

Reporter-at-large: read your community

Biography - identify a phase in someone else’s life

Chronicle - identify a trend in a larger group or community
Fables/Parables - identify generalizations

Directions - include imperative, declarative and time order

Narrative - illustrating a generality - connect incident and idea

Thematic collection of incidents

Generalization supported by incidents

Research - write up as a set of generalizations supported by facts and ideas
Theory - take 2 or 3 generalizations and develop a theory

* Daily writing in Vermont portfolio genres and other forms supports the Learning Opportunity A.1

(To achieve the high standards presented in Vermont’s Framework every student needs opportunities to
write every day.)

* See Appendix E for connections to Vermont portfolio genres.
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1.5 Students draft, revise, edit, and critique written products so that final drafts are appropriate in terms of the following dimensions:

Purpose
Organization
Details

Voice or tone.

Kindergarten

Intent is established and maintained within a given piece of writing.
The writing demonstrates order and coherence.

Details contribute to development of ideas and information, evoke images, or otherwise elaborate on or clarify the content of writing.
An appropriate voice or tone is established and maintained

Grade 1

Grade 2

For narrative, student begins to know and use the
writing process including:

Purpose/Organization
e Gather tools & materials,

¢ Choose a topic,

e Use pictures and print to convey meaning with 1
or 2 phrases or simple sentences on topic,

¢ Dictate story in sequence.

Details
¢ Add and print details to pictures
(example: red flower rather than flower).

Voice and Tone
e Demonstrates interest in own work.

For narrative, student begins to know and use the
writing process including:

Purpose/Organization
¢ Choose a topic,

® Make a plan (picture, beginning simple web,
teacher modeling, teacher resources),

e Stay on topic,

® May include a title,

® Write 4+ sentences that are sequential and make
sense,

¢ Revise what has been written based on

suggestions from others,

Edit for grammar, usage, and mechanics (GUM)

with teacher.

Details
® Begin to use description and detail to create
visual images.

Voice and Tone
® Vary sentence beginnings.

For report or narrative, student begins to know and
use the writing process and will:

¢ Create a plan to guide writing,

e With teacher assistance or prompts, create a first
draft with beginning, middle and end,

Revise with teacher and peers,

Edit GUM with teacher,

Create final draft with clear beginning, middle,
and end,

¢ Explore the use of rubrics as assessment tool.

Purpose
® Begin to establish purpose and focus.

Organization
e Write events in logical sequence.

Details
e Use specific nouns, verbs, and adjectives to evoke
images.

Voice or Tone
® Begin to establish personal expression or tone,
® Begin to consider audience.
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1.5 Students draft, revise, edit, and critique written products so that final drafts are appropriate in terms of the following dimensions:

Purpose
Organization
Details

Voice or tone.

Grade 3

Intent is established and maintained within a given piece of writing.
The writing demonstrates order and coherence.

Details contribute to development of ideas and information, evoke images, or otherwise elaborate on or clarify the content of writing.
An appropriate voice or tone is established and maintained.

Grade 4

Grade 5

For report, narrative, or response to literature,

student will:

¢ Create a plan to guide writing,

¢ Independently or with prompt create a first draft
with a beginning, middle and end,

¢ Revise independently or with peers with teacher

follow-up,

Edit GUM with teacher follow-up,

Begin to critique final draft using rubric.

Student begins to know and use the writing process
including:

Purpose

¢ Establish a purpose and focus.

Organization

® Begin to include paragraphs that are written in
logical sequence,

® Begin to use transitions to create coherence
throughout piece.

Details

¢ Use words germane to topic sporadically in piece,

® Begin to create imagery through use of specific
word choice,

® Begin to use dialogue to develop characters and/
or move plot forward.

Voice
¢ Establish personal expression or tone,

For report, narrative, or response to literature,

student will:

¢ Independently plan and create a first draft with a
beginning, middle. and end,

¢ Edit work for GUM using resources (e.g.,
dictionary, thesaurus),

® Begin to use revision strategies as a means to
improve writing,

¢ Critique final draft using rubric and benchmarks.

Student begins to know and use the writing process
including:

Purpose

¢ Establish and maintain clear purpose and focus.

Organization

¢ Include paragraphs that are written in logical
sequence,

e Use transition words to create coherence
throughout piece.

Details

¢ Use words germane to topic consistently
throughout piece,

® Begin to create imagery through use of specific
word choice and figurative language,

¢ Use dialogue to develop characters and/or move
plot forward.

Yoice or Tone

¢ Use distinctive personal expression or tone to
enhance writing,

¢ Show clear awareness of audience.

For writing pieces student will:

e Use prewriting tools (e.g., webbing, mapping,
paragraph frames, visual organizers),

e Use revision strategies as a means to improve
writing (add, clarify or delete information),

e Edit written pieces

Purpose
¢ Establish and maintain clear purpose and focus.

Organization

e Use clear introduction, solid body, and strong
conclusion,

® Begin to use transitions words within
paragraphs,

¢ Format/text structure appropriate to purpose.

Detail
¢ Use specific word choice and figurative language
(simile, metaphor, and idiom) to create imagery.

Voice
® Begin to use voice and tone specific to audience.
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1.5 Students draft, revise, edit, and critique written products so that final drafts are appropriate in terms of the following dimensions:

Purpose
Organization
Details

Voice or tone

Grade 6

Intent is established and maintained within a given piece of writing.
The writing demonstrates order and coherence.

Details contribute to development of ideas and information, evoke images, or otherwise elaborate on or clarify the content of writing.
An appropriate voice or tone is established and maintained.

Grade 7

Grade 8

For writing pieces student will:

Purpose
¢ Use pertinent and explicit details to support
purpose.

Organization
e Use effective transition words within
paragraphs.

Detail

® Begin to use a variety of literary strategies (e.g.,
examples, anecdotes, quotations, fact).

® Begin to use citation for direct quotation.

Voice

® Begin to use figurative language to impact the
tone (simile),

e Use tone specific to audience.

For writing pieces student will:

Purpose
® Begin to use strong conclusions which relates to
focus.

Organization
® Begin to edit for sentence fragments,

® Begin to edit for run-on sentences,
® Begin to use transition sentences between
paragraphs.

Detail

® Begin to use citation for indirect quotes,

® Begin to use irony, hyperbole, and
foreshadowing,

e Use a variety of literary strategies (e.g., examples,
anecdotes, quotations, facts),

o Use citations for direct quotation.

Voice

® Begin to use metaphor to impact tone,

® Begin to use a variety of sentence structures to
create a mental image.

For writing pieces student will:

Purpose
e Use strong conclusions which relates to focus,

® Begin to use formal outline as prewriting tool.

Organization
¢ Edit for sentence fragments,

¢ Edit for run-on sentences,
¢ Use transition sentences between paragraphs.

Detail

¢ Use consistent citation for indirect quotes,

¢ Use irony, hyperbole, and foreshadowing,

® Begin to use literary techniques (e.g., analogy,
flashback and foreshadowing).

Yoice

¢ Use specific vocabulary and metaphor to enhance
tone,

¢ Use a variety of sentence structures to create a
mental image.
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1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

a. Use clear sentence, correct syntax, and grade-appropriate mechanics so that what is written can be easily understood by the reader.

5.18 Structures: Students demonstrate an understanding of the structures of the English language (e.g., sentence, paragraph, text structure)

Kindergarten

Grade 1

Grade 2

Grammar/Usage/Mechanics
Use:

¢ A mixture of lower case and upper case letters.

Begin to:

¢ Use conventional use of space, (left/right, top/
bottom) and space between words,

® Write simple sentences,

¢ Use D’Nealean manuscript letters, including
correct sequence of letter formation, with and
without lines,

e Use three finger (tripod) pencil grip with effective
pressure,

e Use correct paper position,

® Use correct posture.

Spelling
e Correctly spell first name,

e Use beginning and ending consonants to
represent words.

Grammar/Usage/Mechanics
Use:

¢ Simple sentence structure,

e [ eft to right direction,

e Correct formation of all letters,

¢ Correct spacing between letters and words,

¢ D’Nealean manuscript letters, including correct
sequence of letter formation, with and without
lines,

Capital letter for ‘I’,

Three finger (tripod) pencil grip,

Correct paper position,

Use correct posture,

Begin to use:

o Capital letters at the beginning of sentence,

¢ Ending punctuation (.?!).

Spelling
e Phonetic, some transitional and some

conventional spelling.
Correctly spell:
e First 75 high frequency words (see appendix B),
¢ Beginning and ending consonants,
Short vowel words,
Initial blends (r, 1, s),
Digraphs (ch, th, sh.,
Inflected endings (no spelling changes to the base
word - s and ing).

Demonstrate spelling mastery as measured on the
Elementary Spelling Inventory.

Grammar/Usage
Use:

¢ Simple sentences with subject/verb agreement,
e Correct spacing of words on paper,

e Manuscript writing independently.

Begin to use:

¢ Compound sentences using ‘and’ and ‘but’,

¢ Noun/pronoun agreement,

¢ Adverbs showing where and when,

* Adjectives to modify.

Identify parts of speech for noun and verb.
Proficient use of D’Nealean manuscript letters.

Mechanics

Use:

¢ Ending punctuation (.?!),

e Commas in date, between city and state, and in
friendly letter,

e (Capital letters for I and at the beginning of
sentences.

Begin to use :

e (Capital letters for proper nouns.

Spelling
In spontaneous writing, spell words with:

e (Clusters,

e Silent e

e Final blends,

e Diagraphs (ck, ng, wh),

¢ Inflected endings (no spelling changes to the base
word - es, er and ed).
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1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

a. Use clear sentence, correct syntax, and grade-appropriate mechanics so that what is written can be easily understood by the reader.

5.16 Structures: Students demonstrate an understanding of the structures of the English language (e.g., sentence, paragraph, text structure)

Kindergarten Continued from previous page

Grade 1 Continued from previous page

Grade 2 Continued from previous page

Structures
¢ Distinguish between letters, words and sentences.

e Represent each sound heard in a word with a
feature of print
e Correctly spells last name

Begin to spell:

® Words with long vowels,

¢ Compound words,

¢ Homophones (e.g., to, two, t0o),

® Words with inflected endings using doubling rule
(hop = hopping) and drop e to add ending.

Spell:

e first 175 high frequency words (see appendix B),
¢ Primary color words,

e Titles Mr., Mrs., Ms., Dr.
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1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

a. Use clear sentence, correct syntax, and grade-appropriate mechanics so that what is written can

be easily understood by the reader.

5.18 Students demonstrate an understanding of the structures of the English language (e.g., sentence,

paragraph, text structure).

Grade 3

Grade 4

aa. Use correct grammar; employ a variety of
sentence structures, follow conventional
spelling; use correct mechanics; display few
errors relative to length and complexity; make
only intentional, effective departure from
conventions.

Grade 5

Grammar/Usage
Use:

e Writes a variety of complete simple sentences
(i.e. declarative, exclamatory and interrogative),

e Recognizes complete sentences,

® Recognizes indentation for new paragraph,

¢ Compound sentences with correct subject/verb
agreement and simple conjunctions (and, but &
or),

¢ Noun/pronoun agreement.

Begin to use:

® Adjectives, and adverbs showing when and

where,

Complex sentences,

Paragraphs with main idea,

Possessive nouns (singular),

Cursive writing,

Tense Agreement.

Identify parts of speech for adjectives and
pronouns.

Mechanics

Use:

e Commas between city and state.
Begin to use:

o Capital letters for proper nouns,

Grammar/Usage
Use:

¢ Simple, compound,

e Complex sentences,

® Adjectives and adverbs showing when and

where,

e Paragraphs with main idea, supporting details
and indentation
Possessive nouns (singular and plural),
Cursive writing independently,

Tense Agreement,

Identify grammatical errors.

Identify parts of speech for (adverbs ending in -ly).

Mechanics

Use:

¢ End punctuation in a variety of sentence
structures,

Commas in quotations, series, and dates
Quotation marks,

Apostrophe for contractions and possessives,
D’Nealean cursive handwriting,

Basic capitalization rules: proper nouns, titles.

Grammar/Usage

® Writes paragraph with a main idea, 3-4
supporting ideas, and varied sentence lengths,

¢ Recognize and use coordinating conjunctions,
nouns, action verbs, helping verbs, linking verbs,
state of being verbs, prepositions, adjectives,
pronouns (subject/object, relative), and
interjections,

¢ Correct homonym usage and double negative
usage.

Mechanics
¢ Use commas with interjections,
e Use commas with direct address.

Spelling/Vocabular

In spontaneous writing, spell words with:
C, k, and ck,

Schwa,

Suffixes -tion, -ive, -sion, and -ify,
Drop e,

Change y to I,

Consonant doubling.

In spontaneous writing, spell and know the
meaning of words with:
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1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

a. Use clear sentence, correct syntax, and grade-appropriate mechanics so that what is written can

be easily understood by the reader.

5.18 Students demonstrate an understanding of the structures of the English language (e.g., sentence,

paragraph, text structure).

Grade 3 Continued from previous page

Grade 4 Continued from previous page

aa. Use correct grammar; employ a variety of

sentence structures, follow conventional
spelling; use correct mechanics; display few
errors relative to length and complexity; make
only intentional, effective departure from
conventions.

Grade 5

¢ Commas in quotations and series,

e Quotation marks,

¢ Apostrophe for contractions and possessives,
¢ D’Nealean cursive handwriting.

Continued

Spelling
In spontaneous writing, spell words with:

Vowel teams,

Diphthongs (e.g., oy, oi, ow, ou),

Inflected endings (e.g., ed, y, ly, er, est, ful),
Double o,

Digraphs (e.g., tch, ng, ph, kn),
Homophones (e.g., to, two, too, see, sea, red,
read).

Begin to spell:

Contractions,

R controlled vowels,

Prefixes (e.g., re, un, pre),

Compound words,

Irregular plural nouns,

Possessives,

Days of the week and their abbreviations,
Months of the year and their abbreviations,
Identify words that might be misspelled,

Uses with-in word patterns from above to correct

Continued

Spelling
In spontaneous writing, spell words with:

Vowel digraphs (e.g., ue, 00, au, aw),
Diphthongs (e.g., oy, oi, ow, ou),
Contractions (e.g., can’t, didn’t),
Inflected endings (e.g., tion, ly, ful, less, ness,),
Vowel - consonant - silent e
Prefixes (e.g., dis-, pre-, ex-, in-, mis-),
R controlled vowels,
Compound words,
Homophones (e.g., there, their, they’re),
Days of the week and their abbreviations,
Months of the year and their abbreviations,
Open syllables with multi-syllabic words.

Begin to spell words with schwa.

Prefixes en-, anti-, and sub-.
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Writing Conventions
1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

aa. Use correct grammar; employ a variety of
sentence structures, follow conventional
spelling; use correct mechanics; display few
errors relative to length and complexity; make
only intentional, effective departure from
conventions.

a. Use clear sentence, correct syntax, and grade-appropriate mechanics so that what is written can

be easily understood by the reader.
5.18 Students demonstrate an understanding of the structures of the English language (e.g., sentence,

paragraph, text structure).

Grade 3 Continued from previous page Grade 4 Continued from previous page Grade 5

spelling
e Represents common syllable patterns and affixes
within multi-syllabic words.

Spell first 300 high frequency words (see appendix
A).




144

CESU Communications Curriculum

Writing Conventions

Edits December 2006

1.6 Students independent writing demonstrates command of appropriate English conventions, including grammar, usage, and mechanics. This is evident when

students:

aa. Use correct grammar; employ a variety of sentence structures, follow conventional spelling; use correct mechanics; display few errors relative to length
and complexity; make only intentional, effective departure from conventions.
5.18 Students demonstrate an understanding of the structures of the English language (e.g., sentence, paragraph, text structure).

Grade 6

Grade 7

Grade 8

Grammar/Usage

¢ Identify and use subject, predicate, adverbs,
prepositional phrases, independent and dependent
clauses, irregular plurals.

® [dentify simple and compound sentences,

¢ Correct sentence fragments and run-ons.

Mechanics

¢ Use commas between adjectives,

e Use colon for lists,

e Use capitalization in quotations,

¢ Use internal/external punctuation in quotations.

Spelling/Vocabular

In spontaneous writing, spell words with:
e dge and ge,

e Digraphs ph and ch,

® Vowels ie and ei,

e Suffixes -ible, -ism and -able,

In spontaneous writing, spell and know the

meaning of words with:

e Prefixes com-, inter-, super-, trans-, under-, and
over-.

Grammar/Usage
¢ Identify and use conjunctions,

¢ Identify and use adverb phrases,

¢ Identify and use simple, compound, and
complex sentences with:
e Agreement of pronoun and antecedent,
e Irregular verb and noun forms.

Mechanics
e Use capitalization rules
e Use commas, colons and semicolons.

Spelling/Vocabular,

In spontaneous writing, spell words with:

e Suffixes —ic, -al, -ial, -ous, -ious (Lesson 22

Structures in Spelling) -er, -est, -en, -ery (Lesson
6 Structures in Spelling).

In spontaneous writing, spell and know the

meaning of words with:

e  Prefixes- multi-, poly-, mono-, uni-, bi-, tri-,
(Lesson 28 Structures In Spelling) pre-, post-,
re-, pro-, mis- (Lesson 11 Structures In
Spelling),

e Latin roots- ceed, ceive, cide, clude (Lesson 29
Structures In Spelling).

Grammar/Usage
e Use case of pronouns,

e Use hyphens, dashes and brackets.

Spelling/Vocabular,

In spontaneous writing, spell words with:

e Suffixes —ant, -ance, -ent, -ence (Lesson 8
Structures In Spelling).

In spontaneous writing, spell and know the

meaning of words with:

e  Prefixes con-, de-, dis-, di-, ex-, per- (Lesson
10 Structures In Spelling) a-, ad-, in-, un-
(Lesson 9 Structures In Spelling),

e  Greek roots graph, gram, photo, phono/phone/
phon, tele, thermo/therm (Lesson 19 Structures

In Spelling).
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1.7 In written responses to literature, students show understanding of reading; connect what has been read to the broader world of ideas, concepts, and issues; and make
judgments about the text. This is evident when students:

a. Connect plot/ideas/concepts to experience, including other literature.
b. Go beyond retelling of plot by reflecting on what is read and making connections to broader ideas, concepts, and issues.
c. Support judgments about what has been read by drawing from experiences, other literature, and evidence from text, including quotations.
5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to analyze, compare, interpret, and create literature.
5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Kindergarten

Grade 1

Grade 2

Orally show understanding of character, setting,

key events:

® Sequence pictures showing beginning, middle,
and end of a story,

¢ Retell key events of a familiar story with
evidence of a beginning, middle and end,

e Respond to teacher prompts relating a story to a
personal experience and/or other literature (e.g.
orally, pictorial, dictation, etc.),

e Begin to tell about a character’s personality or
feelings with teacher prompt. Matches characters
to personality traits provided by teacher (bully,
kind, embarrassed, hero, etc.).

Orally identify favorite parts of a book

e Make connections such as : I thought..., I
wonder..., I noticed...,

® Make predictions during read-a-loud,

e Make connection between text to self and text to
text.

Orally relate story to personal experiences and
other literature using pictures, charts, Venn
diagram, etc.

Discuss character traits, character changes, and
story events in text through teacher modeling and
group discussions.

Make connections between text and self and text
and text through teacher modeling and group
discussions during read alouds.

Participate in shared writing of:

¢ A title for the response,

¢ An introduction of a response to literature which
includes the title, author, summary, and focus
statement or controlling idea,

e References to the text (could be quotes) to
support the focus statement or controlling idea,

¢ Conclusion that relates to the focus and contains
a personal response.

Label character traits recognizing changes
throughout story.

With teacher prompt, write a summary rather than
retelling an entire story.

Given a focus

e Recognize and discuss theme (A’s message or
lesson about life or living)

¢ Use reference to text to support focus

Organize ideas by using beginning, middle, and
concluding statement/sentence given a structure

Write a response that includes:

o A title,

e At least 2 references to the text that support the
focus statement,

® A conclusion that relates back to the focus and
contains a personal response.
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1.7 In written responses to literature, students show understanding of reading; connect what has been read to the broader world of ideas, concepts, and issues; and make
judgments about the text. This is evident when students:

a.  Connect plot/ideas/concepts to experience, including other literature.
b.  Go beyond retelling of plot by reflecting on what is read and making connections to broader ideas,

concepts, and issues.

c.  Support judgments about what has been read by drawing from experiences, other literature, and evidence

from text, including quotations.

5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to analyze,

compare, interpret, and create literature.

5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Grade 3

Grade 4

d. Clearly articulates a point of view. Or state a firm
judgment about the piece to be discussed.

e. Engage the reader effectively and provide closure

f. Maintain a sense of audience by addressing the
reader’s possible questions

Grade 5

Sets context using author, title, and one reference
to what text is about.

Summarize story in 4-6 written sentences.

Relate a story to a personal experience and/or
literature.

Identify a possible theme for a book.

Give examples to support the relationship between
story and personal experience and/or other literature
(text to self, text to text).

Begin to:

e Describe how a book influenced or affected them,

e Make written connections, using prior knowledge
and details,

e With teacher prompt including character, setting
and key events, describe personal view of
author’s message, purpose and main idea.

¢ Organize ideas using basic transition words and
write a concluding statement/sentence.

Summarize story in 3-5 concise written sentences and
state and maintain a focus when asked a question.

Compare and contrast character, setting, and key
events to experience and/or other literature.

Select appropriate information to set background/
context.

Analyze character’s qualities including changes
over time within a written response to literature.

Describe view of author’s message, purpose and
main idea of a book.

Include compare and contrast techniques within a
written response to literature.

Describe how a book influenced or affected them.

Organize ideas using transition words/phrases and

writing a conclusion.

Begin to:

e Make written connections, text to world,

e use citations from the text as evidence to support
their opinion/thesis.

Werite a concise 3-5 sentence summary that
includes story elements (setting, character (s),
conflict), and provides context to address readers’
questions.

State a clear, definite and consistent opinion
(thesis) connected to the broader world of ideas,
concepts and issues supported by a focus on one of
the following elements: setting, character, plot/
problem/conflict, theme, and author’s style/
technique.

Use citations to support focus.
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1.7 In written responses to literature, students show understanding of reading; connect what has been read to the broader world of ideas, concepts, and issues;
and make judgments about the text. This is evident when students:

d. Clearly articulates a point of view or state a firm judgment about the piece to be discussed.
e. Engage the reader effectively and provide closure.
f. Maintain a sense of audience by addressing the reader’s possible questions.
5.11 Students use literary elements and devices including theme, plot, style, imagery, and metaphor to analyze, compare, interpret, and create literature.
5.13 Students respond to literary texts and public documents using interpretive, critical, and evaluative processes.

Grade 6

Grade 7

Grade 8

Provides context to address readers’ questions.

State a clear, definite and consistent opinion
(thesis) connected to the broader world of ideas,
concepts, and issues.

Use well selected citations to support opinion/
thesis.

Analyze how setting affects the mood and
emotional atmosphere and helps develop or limit

the problem and the role it plays in the transition.

Provides context including key ideas.
State a clear, definite and consistent opinion
(thesis) connected to the broader world of ideas,

concepts, and issues.

Analyze author’s style/technique and theme.

Clearly state point of view or judgment (thesis).

Establish sufficient context to support your point of
view or judgment about the text.

Relate why/how evidence supports point of view or
judgment.

Analyze relationships among elements.

Make connections to the broader the world of
ideas, concepts and issues through personal
experience, another piece/literature, current or
historical event.
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Reports
1.8: In written reports, students organize and convey information and ideas accurately and effectively. This is evident when students:

8

a. Analyze a situation based on information gathered, and suggest a course of action based on the information.
b. Discuss a situation or problem, then predict its possible outcomes based on information gathered.
c. Engage the reader and develop a controlling idea.
d. Use appropriate organizing structures.
e. Use arange of appropriate elaboration strategies such as including appropriate facts and details, describing the subject or narrating a relevant anecdote.
1.19 Students use organizational systems to obtain information from various sources (including libraries and the Internet).
Kindergarten Grade 1 Grade 2
Write or tell accurate information about a topic or |e Discuss a situation or problem, then predict its In a written piece:
focus (from experience or being read to). possible outcomes based on information gathered | ® Choose a topic from teacher generated list,
(i.e., .responsive classroom, personal ¢ Include a title,
experiences) ¢ Include introduction, body, and conclusion
In a written piece: ¢ Include some details/information relevant to

® Write three or more factual sentences related to a|  given focus,
focus or topic, ® Begins to use specific nouns and adjectives as
e Write sentences in coherent order, elaboration strategies.
¢ Include some details and describing words in
text.
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1.8: In written reports, students organize and convey information and ideas accurately and effectively. This is evident when students:

a. Analyze a situation based on information gathered, and suggest a course of action based on the

information.

Use appropriate organizing structures.

opo o

Discuss a situation or problem, then predict its possible outcomes based on information gathered.
Engage the reader and develop a controlling idea.

Use a range of appropriate elaboration strategies such as including appropriate facts and details,

describing the subject or narrating a relevant anecdote.
1.19 Students use organizational systems to obtain information from various sources (including libraries

and the Internet).

Grade 3

Grade 4

f. Organize information gathered through reading,
interviews, , questionnaires, and experiments so that a
reader can easily understand what is being conveyed.

g. Establish an authoritative stance on a subject, and
appropriately identify and address the reader’s need to
know.

h. Include appropriate facts and details, excluding
extraneous and inappropriate information.

i. Develop a controlling idea that conveys a perspective
on the subject.

Grade 5

Use science or social studies units for report writing

and:

e Establish topic,

¢ States a focus/controlling idea (thesis) on a topic
(ex. Dogs = topic Dogs make good pets = focus)

e Include atitle,

e Use clear opening, body, and conclusion,

¢ Include details relevant to focus.

Begin to:

e Use transition language between paragraphs,

¢ Use logical progression of ideas within
paragraphs,

e Use specific word choice (ex: golden retriever
for. dog) and describing as elaboration,

¢ Include a simple Works Cited page,

¢ Include details for appropriate depth of
information naming, describing, explaining,
comparing, or use of visual images.

Use science or social studies units for report writing
and:

e Include and maintain a clear focus,

e Include atitle,

¢ Use clear opening, body, and conclusion with
transitional language (e.g., also, although, on the
other hand, as a result, in conclusion, therefore,
etc.),

Include a simple Works Cited page,

Include sufficient details or facts for appropriate
depth of information: naming, describing,
explaining, comparing or use of visual images.

All previously introduced dimensions apply.
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1.8: In written reports, students organize and convey information and ideas accurately and effectively. This is evident when students:

f. Organize information gathered through reading, interviews, questionnaires, and experiments so that a reader can easily understand what is being

conveyed.

g. Establish an authoritative stance on a subject, and appropriately identify and address the reader’s need to know.
h. Include appropriate facts and details, excluding extraneous and inappropriate information.
i. Develop a controlling idea that conveys a perspective on the subject.

1.19 Students use organizational systems to obtain information from various sources (including libraries and the Internet).

Grade 6

Grade 7

Grade 8

Establish and maintain focus throughout paper.

Select appropriate information to set context, which
may include lead or hook.

Use citations for direct quotes.

Use multiple reference types (e.g. internet,
interview, periodicals).

Use bibliography to reference works cited.

Present information in depth and relevant to the
purpose.

Begin to use citations for indirect quotes.

Comment on significance of information when
appropriate.

Present a sense of purpose stated strongly or
implied, unifying and focusing the report.

Use a compelling opening, informative body, and
satisfying conclusion using effective transitions
between paragraphs.

Provide depth of information and details relevant to
the topic, purpose, and audiences without

extraneous material.

Include consistent citations for direct and indirect
quotes.

Draw a conclusion by synthesizing information.
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1.9: In written narratives, students organize and relate a series of events, fictional or actual, in a coherent whole. This is evident when students:

a. Recount in sequence several parts of an experience or event, commenting on their significance and drawing a conclusion from them; or create an
imaginative story with a clear story line in which some events are clearly related to the resolution of a problem.
b. Use dialogue and/or other strategies appropriate to narration.
c. Select details consistent with the intent of the story, omitting extraneous details.
5.11 Students use literary elements and devices - including theme, plot, style, imagery, and metaphor - to analyze, compare, interpret, and create literature.

Kindergarten

Grade 1

Grade 2

Draw and tell or write an understandable story line
when given a structure.

Stay on topic

Independently write four or more clear, complete
sentences creating an understandable story line.

Use some descriptive language and details in their
stories.

Independently write:

Include title,

Include a beginning, middle, and end,
Maintain one narration throughout story (e.g.,
first person, third person),

Describe setting, character, events and, when
applicable, problem and solution,

Include details relevant to topic,

Begin to use ‘Show, don’t tell’ techniques, (see
glossary)

Begin to use a “hook” to engage audience with
teacher help.
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1.9: In written narratives, students organize and relate a series of events, fictional or actual, in a coherent whole. This is evident when students:

a. Recount in sequence several parts of an experience or event, commenting on their significance
and drawing a conclusion from them; or create an imaginative story with a clear story line in
which some events are clearly related to the resolution of a problem.

b. Use dialogue and/or other strategies appropriate to narration.

c. Select details consistent with the intent of the story, omitting extraneous details.

5.11 Students use literary elements and devices - including theme, plot, style, imagery, and metaphor - to

analyze, compare, interpret, and create literature.

Grade 3

Grade 4

d. Establish a situation/plot, point of view, setting,
and conflict.

e. Develop characters through action, speech,
relationship to others, etc.

f.  f. Use arange of narrative strategies.

Grade 5

Independently write:

¢ Include title,

¢ Define a clear beginning, middle, and end and
begin to use transitional language,

¢ Use a ‘hook’ to engage audience with teacher’s
help,

¢ Include details relevant to resolution of problem.

® Begin to use dialogue to create interest, develop
character, and storyline or maintain flow,

¢ Present and describe with some relevant details
setting, characters and, when applicable, and the
problem,

® Begin to use appropriate “Show, don’t tell”
techniques.

Independently write:

¢ Include engaging title,

¢ Define a clear beginning, middle, and end by
using transitional language,

¢ Use a ‘hook’ to engage audience,

¢ Include details relevant to resolution of problem,

¢ Use dialogue to create interest, develop character,
and storyline, or maintain flow,

¢ Present and describe with relevant details the
setting, characters and, when applicable, problem,
and solution,

e Use “Show, don’t tell” techniques.

All previously introduced dimensions apply.
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1.9: In written narratives, students organize and relate a series of events, fictional or actual, in a coherent whole. This is evident when students:

d. Establish a situation/plot, point of view, setting, and conflict.
e. Develop characters through action, speech, relationship to others, etc.

f.  Use arange of narrative strategies.

5.11 Students use literary elements and devices - including theme, plot, style, imagery, and metaphor - to analyze, compare, interpret, and create literature.

Grade 6

Grade 7

Grade 8

Independently write:

e Use elaboration and dramatization (detail,
dialogue, strong/evocative vocabulary),

e Use details about the setting to create mood or
develop story,

e Use a story structure framework to develop
narrative (setting, character, rising action, climax,
falling action, and resolution),

¢ Maintain narrator’s point of view,

¢ Develop character through description, speech
and action.

Independently write:

¢ Use narrative strategies (control pace, create
images),

¢ Develop character motivation and relationships.

All previously introduced dimensions apply.
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1.10: In written procedures, students relate a series of steps that a reader can follow. This is evident when students:

a. Organize the steps of procedures clearly and logically.
b. Use words, phrases, and sentences to establish clear transitions between steps.

Kindergarten Grade 1

Grade 2

Put three sequence picture cards for a procedure in | Write two or three sentences in a sequence for a

order: procedure.
¢ Orally explain each picture,
¢ Orally explain a procedure. Begin to use some order vocabulary words: first,

next, then, after, finally.

List materials

Begin to use space to clearly organize work, given a
model.

Use graphics when appropriate.
List steps in logical order.

Begin to use transition language such as first, next,
before, then, after, and finally.

Use relevant vocabulary.
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1.10: In written procedures, students relate a series of steps that a reader can follow. This is evident when students:

a. Organize the steps of procedures clearly and logically.
b. Use words, phrases, and sentences to establish clear transitions between steps.

Grade 3

Grade 4

c. Provide instructions for the successful completion of an
appropriately complex set of actions.

d. Anticipate what a reader needs to know in order to
follow the procedures.

e. Make use, when necessary, of appropriate graphics to
support text.

Grade 5

Provides a purpose for the procedure with clear
directions.

List materials.

Uses numbering or words to arrange steps in a
logical manner.

Begin to use space to clearly organize work.
Use and embed graphics when appropriate.

Use transition language such as first, next, before,
then, after, and finally.

Use relevant vocabulary.

Provide a concluding statement.

List materials and describe reason for selection.

Provide a purpose with clear directions and
explanations.

Effectively use space to clearly organize work.
Uses details to help reader understand the process.

Anticipate the reader’s needs by drawing attention
to potentially difficult steps.

Use and embed graphics to support work when
appropriate.

Use transition language such as first, next, before,
then, after, and finally.

Use relevant vocabulary.

Provide a conclusion.

Establish context.

Anticipate reader’s needs by providing materials
list or indicating conditions or providing examples.

Use imagery and analogy to help reader visualize
and understand the process.

Format steps to be easily understood.

Provides a conclusion that advances the readers
understanding or appreciation of the process.
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1.10: In written procedures, students relate a series of steps that a reader can follow. This is evident when students:

c. Provide instructions for the successful completion of an appropriately complex set of actions.
d. Anticipate what a reader needs to know in order to follow the procedures.
e. Make use, when necessary, of appropriate graphics to support text.

Grade 6

Grade 7

Grade 8

All previously introduced dimensions apply.

Use details throughout the piece that address the
reader’s needs.

Use examples, imagery and analogy.

Use a conclusion that advances reader’s
appreciation of the process.

Use various formatting techniques (e.g.,
paragraphing, blocking, white space, graphics,) to
make the steps easy to follow.

All previously introduced dimensions apply.
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1.11: In persuasive writing, students judge, propose, and persuade. This is evident when students:

No evidence identified at this level.

Grade 3

No evidence identified at this level.

Grade 4

Clearly define a significant problem, issue, topic, or concern.

Make an assertion or judgment, or propose one or more solutions.

c.  Support proposals, as appropriate, through definitions, descriptions, illustrations,
examples from experience, and anecdotes.

d.  Engage the reader by anticipating shared concerns and stressing their importance,

discussing the pros and cons of alternatives and addressing the reader’s potential

doubts and criticisms.

S

Grade 5

Begin to:

¢ Distinguish between fact and opinion,

¢ Develop and identify different points of
view.

Distinguish between fact and opinion.

Develop and identify different points of
view.

Establish a position on a topic.

Develop reasons to support the argument (proposition/support), and
counter arguments.

Use vocabulary and language specific to the topic.

Begin to propose one or more solutions.
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Persuasive Writing

1.11: In persuasive writing, students judge, propose and persuade. This is evident when students:

ao o

doubts and criticisms.

Grade 6

Clearly define a significant problem, issue, topic or concern.
Make an assertion or judgment, or propose one or more solutions.
Support proposals, as appropriate, through definitions, descriptions, illustrations, examples from experience, and anecdotes.

Engage the reader by anticipating shared concerns and stressing their importance, discussing the pros and cons of alternatives and addressing the reader’s potential

Grade 7

Edits December 2006

Grade 8

In persuasive writing:

¢ Clearly establish and maintain a position on a
topic,

® Make assertion or judgment, or propose one or
more solutions,

® Begin to show evidence of gathered information,

® Begin to use vocabulary and language to advance
the argument,

® Arrange arguments, reasons, and/or evidence to
clearly support position.

All previously introduced dimensions apply.

In persuasive writing:

¢ Establish and maintain context, and a position
on a topic with confidence and conviction,

¢ Show evidence of gathered information,

¢ Anticipate and discuss validity of counter
arguments and rebut,

e Use precise vocabulary and language to advance
the argument,

® Arrange arguments, reasons, and/or evidence to
clearly support position,

¢ Embed prior knowledge, personal experience,
and/or reflection into argument.

¢ Draw a conclusion by synthesizing the
persuasive argument.
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1.12: In personal essays, students make connections between experiences and ideas. This is evident when students:

a. Reflect on personal experience, or the experience of an imagined character, using patterns of cause/ aa. Relate personal experiences to concepts, patterns and

effect, comparison and classification.

Grade 3

Grade 4

ideas.

b. Trace the process of reflection, making connections
between thought and experience.

c. Establish a commonplace, concrete occasion as a
context for the reflection.

Grade 5

In a personal essay:

¢ Identify cause and effect in a statement or
situation,

e Uses detail to establish place, time, and situation,

¢ Establishes focus,

e Shows evidence of individual voice.

In a personal essay:

¢ Establish place, time and purpose using details.

¢ Establish focus when responding to a given
question or idea.

¢ Compare, classify, and connect experiences and
ideas.

¢ Coherent organization.

In a personal essay:

¢ Establish an occasion (s) for reflection,

¢ Create a reflection that dominates the piece and
makes connections to broader ideas,

® Begin to use elaboration strategies (e.g.,
compare,/contrast, classification, cause/effect,
questioning, and connecting).
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1.12: In personal essays, students make connections between experiences and ideas. This is evident when students:

aa. Relate personal experiences to concepts, patterns and ideas.
b. Trace the process of reflection, making connections between thought and experience.
c. Establish a commonplace, concrete occasion as a context for the reflection.

Grade 6

Grade 7

Grade 8

All previously introduced dimensions apply.

Establish individual voice,

Use a variety of techniques for reflection
(interpreting the experience).

Organize through a natural progression of ideas.

Explore and elaborate on new ideas and how ideas
connect to the experience.

Use elaboration strategies (figurative language).
Relate the reflection to a deeper meaning or

abstraction (leave reader with something to think
about).
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1.13 Students listen actively and respond to communications. This is evident when students:

a. Ask clarifying questions.
b. Restate.

c. Respond through discussion, writing, and using art forms.

Kindergarten

Grade 1

Edits December 2006

Grade 2

Demonstrate listening by making eye contact and
using body language. (nodding or facial
expressions).

Respond:

e  Appropriately by asking a question, or making
a statement related to the topic and/or
following a direction. (one and two step oral
directions),

e To people and a variety of media (e.g.
literature, audiotapes, videos and computer).

Begin to follow rules of conversation by:
e Taking turns,

e Staying on topic,

¢ Focusing attention on speaker,

e  Refraining from interruption.

Begin to differentiate between questions and
statements.

Use a communication system that is clear and
understandable by:

e  Speaking clearly (articulation),

e Using complete sentences,

e Sequencing ideas,
[ ]

Using adequate vocabulary to convey meaning.

Listen for meaning by asking clarifying questions.

Differentiate between questions and statements:

® By Beginning to restate what has been heard,
® By Beginning to interpret and make
connections.

Express preferences, feelings and needs politely.

Follow rules of conversation by:

e Taking turns,

e Staying on topic,

e Focusing attention on speaker (encourage eye
contact),

e Refraining from interruption.

Begin to make contributions in class and group
discussion:

e Recounts personal experiences,

e Stays on topic.

Begin to ask questions and make comments:

e for clarification.

Begin to respond to questions and comments:
® Modify/clarify original message,

e To elaborate.

Follow rules of conversation.
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Clarification and Restatement
1.13 Students listen actively and respond to communications. This is evident when students:

a. Ask clarifying questions.
b. Restate.

c. Respond through discussion, writing, and using art forms.

Grade 3

Grade 4

Edits December 2006

Pre-K to 4 Evidence applies

Grade 5

Make contributions in class and group
discussions:

Recounts personal experiences,

Stays on topic,

Reports on ideas and personal knowledge,
Connects ideas and experiences with those of
others.

Ask questions and make comments:

For clarification.

Begin to ask questions and make comments:

To seek opinions and comments,
To elaborate.

Follow rules of conversation.

Respond to questions and comments:

Modify/clarify original message,
To elaborate.

Begin to respond to questions and comments:

Paraphrase or summarize what they have heard,
Share opinions,

Interpret the use of non-verbal cues used in
communication.

Make contributions in class and group discussions.

Ask questions and makes comments:

To seek opinions and comments,
To elaborate.

Follow rules of conversation.

Respond to questions and comments:

Share opinions,

Modify/clarify original message,

Interpret the use of nonverbal cues used in
communication,

Paraphrase or summarize what they have heard.
To elaborate.

Participate in one-to-one interactions with adults

and peers in social and academic settings:

e Responds to adult-initiated topics,

e  Asks relevant questions,

e Responds to questions with appropriate
elaboration,

e Uses language cues to indicate different levels
of certainty or hypothesizing (e.g., “What if...,
“I’m unsure whether...”),

¢  Confirms understanding by paraphrasing.

[ ]

Participate in group meetings, in which the

student:

e Responds appropriately to comments and
questions.

e (larifies, elaborates or expands on a response
when asked to do so.
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Clarification and Restatement

1.13 Students listen actively and respond to communications. This is evident when students:

a. Ask clarifying questions.
b. Restate.

c. Respond through discussion, writing, and using art forms.

Grade 6

Grade 7

Edits December 2006

Pre-K to 4 Evidence applies

Grade 8

Participate in one-to-one interactions with adults

and peers in social and academic settings:

e Responds to adult-initiated topics,

e  Asks relevant questions,

e Responds to questions with appropriate
elaboration,

e Uses language cues to indicate different levels
of certainty or hypothesizing (e.g., “What if...,
“I’m unsure whether...”),

¢  Confirms understanding by paraphrasing.

Participate in group meetings, in which the

student:

e Responds appropriately to comments and
questions,

e (larifies, elaborates or expands on a response
when asked to do so.

Participate in one-to-one interactions with adults

and peers in social and academic settings:

e Responds to adult-initiated topics,

e  Asks relevant questions,

e Responds to questions with appropriate
elaboration,

e Uses language cues to indicate different levels
of certainty or hypothesizing (e.g., “What if...,
“I’m unsure whether...”),

¢  Confirms understanding by paraphrasing.

Participate in group meetings, in which the

student:

e Responds appropriately to comments and
questions.

¢  (larifies, elaborates or expands on a
response when asked to do so.

Participate in one-to-one interactions with adults

and peers in social and academic settings:

e Responds to adult-initiated topics,

e  Asks relevant questions,

e Responds to questions with appropriate
elaboration,

e Uses language cues to indicate different levels
of certainty or hypothesizing (e.g., “What if...,
“I’m unsure whether...”),

¢  Confirms understanding by paraphrasing.

Participate in group meetings, in which the

student:

e Responds appropriately to comments and
questions,

e (larifies, elaborates or expands on a response
when asked to do so.
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Critique
1.14 Students critique what they have heard (e.g., music, oral presentation). This is evident when students:

¥9

a. Observe. d. Interpret.

b. Describe. e. Make connection.

c. Extend.

Kindergarten Grade 1 Grade 2

Respond (critique) by: Relate what was heard to personal experience and
e Stating an opinion, previously known information.
¢ Stating similarities and differences,
e Making inferences and connections. Politely express agreement/disagreement and

personal preferences.

Respond politely to what has been heard i.e., ap-
plause, smile.
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Critique
1.14 Students critique what they have heard (e.g., music, oral presentation). This is evident when students:

a. Observe. d. Interpret. Pre-K evidence applies
b. Describe. e. Make connections.
c. Extend.
Grade 3 Grade 4 Grade 5

SY)

Participate in group meetings, in which the

student:

e  Gives reasons in support of opinions expressed,

e  (larifies, illustrates or expands on a response,

e  Asks others for expansion or elaboration as
required,

¢ Employs a group decision making technique
(e.g., brainstorming, problem-solving).
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Critique

1.14 Students critique what they have heard (e.g., music, oral presentation). This is evident when students:

a. Observe. d. Interpret.
b. Describe. e. Make connections.
c. Extend.

Grade 6

Grade 7

Edits December 2006

Pre-K evidence applies

Grade 8

Participate in group meetings, in which the

student:

e  Gives reasons in support of opinions expressed,

e  (larifies, illustrates or expands on a response,

e  Asks others for expansion or elaboration as
required,

¢  Employs a group decision making technique
(e.g., brainstorming, problem-solving).

Participate in group meetings, in which the

student:

e  Gives reasons in support of opinions expressed,

e (larifies, illustrates or expands on a response.,

e  Asks others for expansion or elaboration as
required,

¢  Employs a group decision making technique
(e.g., brainstorming, problem-solving).

Make informed judgments about television, radio

and film productions:

¢ Demonstrates an awareness of the presence of
the media in the daily lives of most people,

e Evaluates the role of the media in focusing
attention and in forming opinion,

e Judges the extent to which the media are a
source of entertainment as well as a source of
information,

e Defines the role of advertising as part of media
presentation.

Participate in group meetings, in which the

student:

¢ Gives reasons in support of opinions expressed,

¢ (Clarifies, illustrates or expands on a response,

o Asks others for expansion or elaboration as
required,

¢ Employs a group decision making technique
(e.g., brainstorming, problem-solving).

Make informed judgments about television, radio

and film productions:

¢ Demonstrates an awareness of the presence of
the media in the daily lives of most people,

¢ Evaluates the role of the media in focusing
attention and in forming opinion,

¢ Judges the extent to which the media are a source
of entertainment as well as a source of
information,

¢ Defines the role of advertising as part of media
presentation.
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1.15 Students use verbal and nonverbal skills to express themselves effectively. This is evident when students:

Make effective use of such devices as pace, volume, stress, enunciation, and pronunciation.

a. Share information.
b.
interviews).
c. Show awareness of an audience by planning and adjusting to its reaction.
d.
e. Use language expressively and persuasively.
f.

Kindergarten

Constructively express preferences, feelings, and needs.

Grade 1

Use accepted conventions of the English language (e.g., grammar, usage, word choice, pronunciation) in formal settings (e.g., class presentations, job

Grade 2

Actively Participate in communicating with others
individually, in small group, and in large group.

Begin to demonstrate basic understanding of the
rules of the English language by using:

¢ Conventional grammar,

Correct sentence structure,

Subject/verb agreement,

Proper pronunciation,

Age appropriate vocabulary (ie., adverbs and
adjectives).

Begin to use appropriate verbal communication
skills:

e Tone,

Volume,

Rate,

Projection,

[ )
[ )
[ )
e Articulation.

Use new vocabulary to communicate ideas

Demonstrate basic understanding of the rules of
the English language by using:

¢ Conventional grammar,

Correct sentence structure,

Subject/verb agreement,

Age appropriate vocabulary,

Proper pronunciation.

Use appropriate verbal communication skills:
e Tone,

Volume,

Rate,

Projection,

Articulation.

Develop confidence and ease when speaking in
conversations, group discussions, and before an
audience.

Express ideas and opinions clearly and respectfully.

Uses strategies to convey meaning when speaking
such as:

e Specific vocabulary,

¢ Non-verbal communication skills (eye contact).

Begins to use strategies to convey meaning when
speaking such as:

e Expresses ideas in logical manner,

e Verbal communication skills (volume, rate),

e Figurative language (simile).

Communicate clearly using:
e Grammar,
-compound sentences
-noun/pronoun agreement
-adverbs telling where and when
-adjectives to clarify
-use of irregular forms (verbs, plurals)
-possessive nouns
-maintains topic
e Correct pronunciation of most words.
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1.15 Students use verbal and nonverbal skills to express themselves effectively. This is evident when students:

Use accepted conventions of the English language (e.g., grammar, usage, word choice,

pronunciation) in formal settings (e.g., class presentations, job interviews).

Make effective use of such devices as pace, volume, stress, enunciation, and pronunciation.

a. Share information.

b.

c. Show awareness of an audience by planning and adjusting to its reaction.
d.

e. Use language expressively and persuasively.

f.

Grade 3

Constructively express preferences, feelings, and needs.

Grade 4

g. Assume roles in group communication tasks.

Grade 5

Use strategies to convey meaning when speaking such
as:

® Expresses ideas in logical manner,

® Specific vocabulary,

® Verbal communication skills (e.g. volume, rate),
® Figurative language (simile).

Begins to use strategies to convey meaning when
speaking such as:

® Non-verbal communication skills (e.g., gestures, facial
expressions, posture),

® Verbal communication skills (e.g. phrasing),
® Figurative language (idiom).

Communicate clearly using:
® Grammar,
-adjectives and adverbs telling when
-complex sentences
-transition words
-tense agreement
® Pronunciation.

Begins to consider:

® Word choice,

® Listeners background knowledge,
® Enunciation.

Use strategies to convey meaning when speaking such
as:

® Specific vocabulary,
® Expresses ideas in logical manner,

® Nonverbal communication skills (e.g., eye contact,
gestures, facial expressions, posture),

® Verbal communication skills (e.g., projection, tone,
volume, rate, phrasing),

® Figurative language (e.g., idiom, similes, metaphor),

® Give increasingly elaborate and extend descriptions of
objects, events and concepts,

® Support opinions or provide specific examples to
support generalizations.

Communicate clearly considering:

® Grammar including passive sentence structure,
® Pronunciation,

® Word choice,

® Enunciation,
°

Listeners background knowledge.

Change language to reflect different situations such as:
® Formal e.g., adult,

® [nformal e.g., peer,

e Historical,

® Cultural e.g., slang,

Participates in one-to-one interactions with adults and
peers in social and academic settings:

® [Initiates new topics in addition to responding to topics,
® Responds to questions with appropriate elaboration,

® Uses language cues to indicate different levels of
certainty (e.g., “What if...”, “very likely...”).

Participate in group meetings in which the student:

® Displays appropriate turn-taking behaviors,

® Actively solicits another person’s comment or opinion,
® Offers own opinion forcefully without dominating,
[ ]

Volunteers contributions and responds when directly
solicited by other group members,

® Gives reasons in support of opinions expressed.

Prepare and deliver individual and group presentations in

which the student:

® Develops several main points relating to a single
thesis,
Shapes information to achieve a particular purpose,
Uses notes or other memory ads to structure the
presentation.,

® FEngages the audience with appropriate non-verbal
communication (e.g., volume, rate, phrasing,
projection).
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1.15 Students use verbal and nonverbal skills to express themselves effectively. This is evident when students:
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a. Share information g. Assume roles in group communication tasks.
b. Use accepted conventions of the English language (e.g., grammar, usage, word choice,
pronunciation) in formal settings (e.g., class presentations, job interviews);

c. Show awareness of an audience by planning and adjusting to its reaction

d. Make effective use of such devices as pace, volume, stress, enunciation, and pronunciation

e. Use language expressively and persuasively

f.  Constructively express preferences, feelings, and needs.

Grade 3 Grade 4 Grade 5

Begins to change language to reflect situations such as:
® Formal,
® Informal.

Prepare and deliver individual and group presentations
in which students:

® Develop several main points relating to a single thesis,

® Shape information to achieve a particular purpose,

® Use notes or other memory aids to structure a
presentation,

® FEngage the audience with appropriate non-verbal
communication (e.g., volume, rate, phrasing,
projection, etc.).
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Speaking

1.15 Students use verbal and nonverbal skills to express themselves effectively. This is evident when students:

g. Assume roles in group communication tasks.

Grade 6

Grade 7

Edits December 2006

Grade 8

Prepare and deliver individual and group presentations in
which the student:

Develops several main points relating to a single
thesis,

Shapes information to achieve a particular purpose,
Uses notes or other memory ads to structure the
presentation,

Engages the audience with appropriate non-verbal
communication (e.g., volume, rate, phrasing,
projection).

Prepare and deliver individual and group presentations in
which the student:

Develops several main points relating to a single
thesis,

Shapes information to achieve a particular purpose,
Uses notes or other memory aids to structure the
presentation,

Engages the audience with appropriate non-verbal
communication (e.g., volume, rate, phrasing,
projection),

Shapes content and organization according to criteria
for importance and impact rather than according to
availability to information,

Projects a sense of individuality and personality in
selecting and organizing content,

Uses appropriate language in delivery (e.g., formal,
informal).

Prepare and deliver individual and group presentations in
which the student:

Develops several main points relating to a single
thesis,

Shapes information to achieve a particular purpose,
Uses notes or other memory aids to structure the
presentation,

Engages the audience with appropriate non-verbal
communication (e.g., volume, rate, phrasing,
projection),

Shapes content and organization according to criteria
for importance and impact rather than according to
availability to information,

Projects a sense of individuality and personality in
selecting and organizing content,

Uses appropriate language in delivery (e.g., formal,
informal).
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1.16: Students use a variety of forms, such as dance, music, theater, and visual arts, to create projects that are appropriate in terms of the following dimensions:

Skill Development
or performance.
Reflection and Critique

employ the technical vocabulary of the art form.

Making Connections

Students relate various type of arts knowledge and skills within and across the disciplines.

Projects exhibit elements and techniques of the art form, including expression, that are appropriate to the intent of the product

Students improve upon products and performances through self-reflection and outside critique, using detailed comments that

Approach to Work Students safely approach their media, solve technical problems as they arise, creatively generate ideas, and cooperate with
ensemble members where applicable.
Kindergarten Grade 1 Grade 2
Skill Development: Skill Development:

e Use various art forms/techniques that are
appropriate to the intent of the product or
performance.

Making Connections:

¢ Connect art to various curriculum - ex: literary
expression through art.

Approach to Work:

¢ Generate creative ideas and cooperate with peers
for various projects.

e Use various art forms/techniques that are
appropriate to the intent of the product or
performance.

Making Connections:

¢ Connect art to various curriculum - ex: literary
expression through art.

Approach to Work:

¢ Generate creative ideas and cooperate with peers
for various projects.
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Poetry

1.23 In writing poetry, students use a variety of forms. This is evident when students:

a. Write poems with a purpose and an awareness of audience
b. Use words for their sounds and texture, as well as their meaning.

Kindergarten

Grade 1

Edits December 2006

Grade 2

Recognize the difference between prose and poetry.

Participate in choral poetry reading and singing
songs.

Identify rhythm and rhyme.

Listen to poems with varied poetic styles.
Examples: alliteration (six silly snakes) and
onomatopoeia (buzzing of the bees).

Begin to write simple poems (thyming, non-
rhyming or patterned poems).

Begins to write traditional form and free verse from
personal experience.

Recognizes figures of speech in poetry.

Use simple images and forms to describe.
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Poetry

1.23 In writing poetry, students use a variety of forms. This is evident when students:

a. Write poems with a purpose and an awareness of audience
b. Use words for their sounds and texture, as well as their meaning.

Grade 3

Grade 4

Edits December 2006

aa. Write poems in a variety of voices for a variety
of audiences.

c. Use figurative language and descriptive words
and phrases in their poems.

d. Write poems using dialogue, character, setting,
and plot.

e. Write poems that express mood, thought or
feeling.

Grade 5

Writes many types of traditional and free verse
poetry. (haiku and rhyming couplets) - shape/
concrete poems.

Identifies special writing devices in poems such as
onomatopoeia, alliteration, rhyme scheme, and
rhythm.

Uses special writing devices including figures of
speech, when writing poetry.

Identifies powerful language in poetry.
Establishes clear topic or focus.

Writes poems that express feelings
¢ Sensory details
e Multi-sensory images

Use simple poetic forms
e Limerick

¢ Formula poems

e Acrostics

Select appropriate vocabulary for purpose and for
effect on audience.

Use a variety of poetic forms.

Identify and use rhyme, rhythm, repetition, and/or
figurative language.
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Poetry

1.23 In writing poetry, students use a variety of forms. This is evident when students:

aa. Write poems in a variety of voices for a variety of audiences.

c. Use figurative language and descriptive words and phrases in their poems.
d. Write poems using dialogue, character, setting, and plot.

e. Write poems that express mood, thought or feeling.

Grade 6

Grade 7
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Grade 8

Select appropriate vocabulary for purpose and for
effect on audience.

Use a variety of poetic forms.

Identify and use rhyme, rhythm, repetition, and/or
figurative language (simile, personification).

Write poems that express feeling or thought.

Select appropriate vocabulary for purpose and for
effect on audience.

Use a variety of poetic forms.

Identify and use rhyme, rhythm, repetition, and/or
figurative language (alliteration, onomatopoeia).

Write poems that express mood, thought, or
feeling.

Select appropriate vocabulary for purpose and for
effect on audience.

Use a variety of poetic forms.

Identify and use rhyme, rhythm, repetition, and/or
figurative language (metaphor).

Select and manipulate words, phrases or clauses
for their shades of meaning and impact.
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Glossary

Terms used in this document

Appendix A

Activate reading strategiesAssessment—process of quantifying, describing, gathering data about, or giving
feedback about performance. Assessment helps us identify where we might need to improve instructioal
practice for students, focus professional development for teachers, and supply new or different instructional
resources for learners.

Audience—potential readers for a piece of writing. The author must be aware of clarity, engaging vocabulary, and
tone appropriate for the intended audience.

Automaticity—is the fast, effortless word recognition that comes with a great deal of reading practice.

Blending—when children combine individual phonemes to form words, they are blending the phonemes. They
also are blending when they combine onsets and rimes to make syllables and combine syllables to make
words.

Comprehension strategies - conscious plans, sets of steps that good readers use to make sense of text.)

Continuum—anticipated learning of skills and content placed along a ‘time line’.

Curriculum—a clear description of the content and skills, instructional guidelines, and assessment tools and plans
that provide students the opportunity to learn and perform in relation to the standards. It should be evaluated
and updated regularly based on data.

CVC—consonant-vowel-consonant pattern to form a word.

Edit—correct for GUM.

Essential knowledge—what students should know. It includes the most important and enduring ideas, issues,
dilemmas, principles, and concepts from the disciplines.

Essential skills—what students should be able to do. Skills are ways of thinking, working, communicating, and
investigating.

Evidence—is the indicator by which the student demonstrates whether he or she has met the standards. Within
Vermont’s Framework of Standards and Learning Opportunities, many of the standards are accompanied by
evidence.

Expository—writing that explains. A genre characterized by information, ideas, opinions, directions,
explanations, etc. In other words, narrative is story. Expository writing is everything else.

Fluency—the ability to read text accurately and quickly. Fluency is important because it provides a bridge
between recognition and comprehension.

Focus—specific part of a subject a writer chooses to concentrate on a written piece.

Grapheme—the smallest part of written language that represents a phoneme in the spelling of a word. A
grapheme may be just one letter, such as b, d, f, p, s, or several letters, such as ch, sh, th, -ck, ea, -igh.

GUM—refers to Grammar, Usage and Mechanics.

Narrative—a story organized chronologically and characterized by the passage of time. Narrative can be fiction
or non-fiction.

Onset—Onsets and rimes are parts of spoken language that are smaller than syllables but larger than phonemes.
An on set is the initial consonant(s) sound of a syllable (the onset of bag is b-; of swim is sw-)

Personal narrative—writing that tells a story from the author’s life. "Memories” based on first hand observation
and memory. Personal narratives are non-fiction events that happened to the author or were witnessed by the
author.

Phoneme—the smallest part of spoken language that makes a difference in the meaning of words. English has
about 41 phonemes. A few words, such as a or oh, have only one phoneme. Most words, however, have
more than one phoneme: The word if has two phonemes (/i/ /f/); check has three phonemes (/ch/ /e/ /k/), and
stop has four phonemes (/s/ /t/ /o/ /p/). Sometimes one phoneme is represented by more than one letter.

Phoneme manipulation—When children work with phonemes in words, they are manipulating phonemes. Types
of phoneme manipulation include blending phonemes to make words, segmenting words into phonemes,
deleting phonemes from words, adding phonemes to words, or substituting one phoneme for another to make
a new word.

Phonemic awareness—the ability to hear, identify, and manipulate the individual sounds—phonemes—in spoken
words

Phonics—is the understanding that there is a predictable relationship between phonemes and graphemes.
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Phonological awareness—is a broad term that includes phonemic awareness. In addition to phonemes,
phonological awareness activities can involve work with rhymes, words, syllables, and onsets and rimes.

POA—Primary Observation Assessment is an assessment of early reading ability published Susan Lynaugh
and

Reading level—level at which student can decode and comprehend independently without frustration

Report—writing about facts to demonstrate what the student has learned about information, data, a theme, or a
topic.

Response to literature—evidence of clear thinking about a particular text. It is more than a summary or
retelling. It uses a controlling idea to analyze some aspect of the text.

Revise—changing written piece for clarity and meaning.

Rime—Onsets and rimes are parts of spoken language that are smaller than syllables but larger than phonemes.
A rime is the part of a syllable that contains the vowel and all that follows it (the rime of bag is —ag’ of
swim is —im).

Rubric—An established set of parameters for scoring or rating students’ performance on tasks. Good rubrics
consist of a fixed measurement scale (e.g. 4 point), a set of clear criteria, performance descriptions for
each criterion at each point on the scale and sample responses that illustrate various levels of
performance.

Segmenting—when children break words into their individual phonemes, they are segmenting the words.
They are also segmenting when they break words into syllables and syllables into onsets and rimes.

Sense of story—ability to relate an event through characters, settings and events.

Setting— includes time of year or day, scenery, social and cultural customs, historical period.

Show, don’t tell—specific details used to develop a subject or bring a story to life

Spelling:

Conventional—"correct” spelling form.
Phonetic—following rules and/or patterns to spell words.
Transitional—See examples from Words Their Way, Page 14.

Standards—These identify the essential knowledge and skills that should be taught and learned in school.
Standards also identify behaviors and attitudes related to success in and outside of school. These include
(but are not limited to) providing evidence to back up assertions and developing productive, satisfying
relationships with others.

Style/technique—includes point of view, symbolism, metaphor, sensory language, personification (figurative
language), and dialogue.

Syllable—word part that contains a vowel or, in spoken language, a vowel sound (e-vent; news-pa-per; ver-y).

Tone—feeling the author creates in a story.

Voice—the way a writer expresses ideas.

Work cited—reference to resources used (rather than a bibliography)
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High Frequency Spelling Words
Appendix B

The following list shows the most commonly used words in the English language in the order of frequency in written language.

LL

Grade 1 Grade 2 Grade 3

By the end of grade 1, students By the end of grade 2, students will be able to By the end of grade 3, students will be able to spell these

will be able to spell these words. spell these words. words.
Words Words Words Words Words Words Words Words Words Words Words Words
1-25 26-50 51-75 76-100 101-125  126-150  151-175 176-200  201-225  226-250  251-275  276-300
the or will number  new great put kind every left until idea
of one up no sound where end hand near don’t children  enough
and had other way take help does picture add few side eat
a by about could only through another again food while feet face
to word out people little much well change between  along car watch
in but many my work before large off own might mile far
is not then than know line must play below close night Indian
you what them first place right big spell country something walk real
that all these water year too even air plant seem white almost
it were S0 been live mean such away last next sea let
he we some call me old because animal school hard began above
was when her who back any turn house father open grow girl
for your would oil give same here point keep example  took sometimes
on can make now most tell why page tree begin river mountain
are said like find very boy ask letter never life four cut
as there him long after follow went mother start always carry young
with use into down thing came men answer city those state talk
his an time day our want read found earth both once soon
they each has did just show need study eye paper book list
I which look get name also land still light together hear song
at she two come good around different learn thought got stop leave
be do more made sentence  form home should head group without family
this how write may man three us America under often second body
have their go part think small move world story run late music
from if see over say set try high saw important  miss color
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Best Practices®
Grades K-4
Appendix C

Listening

Each teacher:

Structures an environment that is conducive to listening,

Reads daily to students,

Models active listening,

Modulates voice (volume, inflection, rate and pace)

Engages students in discussion in a variety of situations,

Models and gives practice for responses to listening (e.g. questions, comments, note taking, etc.).

Speaking
Each teacher:
e  Provides opportunities to share information daily,

e Models appropriate language for different purposes,

* Provides opportunity to communicate for different purposes,
e Models structure, clarity and proper grammar,

e Provides wait time.

Writing

Each teacher:

Provides authentic opportunities for students to write daily,

Confers with students and provides opportunities for peer conferences,

Uses portfolios to assess progress and growth,

Models writing and shares the writing of others,

Provides direct systematic phonics/spelling/GUM instruction,

Demonstrates enthusiasm and respect for children’s writing,

Teaches writing skills, concepts and strategies appropriate to each stage in the writing process.

Reading

Each teacher:

Provides a print rich environment,

Provides daily book sharing and independent reading time,
Makes connections between reading and writing,

Provide intentional vocabulary instruction,

Include literary discussion and group experiences for all students,
Provide direct systematic instruction in reading and comprehension strategy,
Promotes reading at home and away from school,

Uses ongoing assessment to guide instruction,

Effectively integrates reading across content areas.
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Best Practices™
Writing Instruction Grades 5-8
Appendix C Continued

Increase

Student ownership and responsibility by:

®  Helping students choose their own topics and goals for improvement,
° Using brief teacher-student conferences,

®  Teaching students to review their own progress.

Class time spent on writing whole, original pieces through:

®  Establishing real purposes for writing and students’ involvement in the task,

®  Instruction in and support of all stages of writing process,

®  Prewriting, drafting, revising, editing.

Teacher modeling writing—drafting, revising, sharing—as a fellow author and as demonstration of
processes.

Learning of grammar and mechanics in context, at the editing stage, and as items are needed.
Writing for real audiences, publishing for the class and for wider communities.

Making the classroom a supportive setting for shared learning, using:

®  Active exchange and valuing of students’ ideas,

®  Collaborative small-group work,

®  Conferences and peer critiquing that give responsibility for improvement to authors.
Writing across the curriculum as a tool for learning.

Constructive and efficient evaluation that involves:

o Brief informal oral responses as students work,

®  Thorough grading of just a few of student-selected, polished pieces,
o Focus on a few errors at a time,
o Cumulative view of growth and self-evaluation,

®  Encouragement of risk taking and honest expression.

Decrease

Teacher control of decision making by:

®  Teacher deciding on all writing topics,

®  Suggestions for improvement dictated by teacher,
®  Learning objectives determined by teacher alone,

® Instruction given as whole-class activity,

Time spent on isolated drills on “subskills” of grammar, vocabulary, spelling,
paragraphing, penmanship, etc.

Writing assignments given briefly, with no context or purpose, completed in one step.
Teacher talks about writing but never writes or shares own work.

Isolated grammar lessons, given in order determined by textbook, before writing is
begun.

Assignments read only by teacher.

Devaluation of students’ ideas through:

®  Students viewed as lacking knowledge and language abilities,

®  Sense of class as competing individuals,

®  Work with fellow students viewed as cheating, disruptive.

Writing taught only during “language arts” period—I.e., infrequently.
Evaluation as negative burden for teacher and student by:

®  Marking all papers heavily for all errors, making teacher a bottleneck,

®  Teacher editing paper, and only after completed, rather than student making
improvements,

®  Grading seen as punitive, focused on errors, not growth.

Zemelman, Steven Best Practice New Standards for Teaching and Learning in
America’s Schools. NH: Heinemann, 1998
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Best Practices™
Speaking, Listening, and Critiquing
Appendix C Continued

Activities to promote the development of listening, speaking and critiquing skills.

Examples of one-to-one interactions include:

Tutor/mentor,

Book talks with an adult or peers,

Analytical discussion of a movie or television program with an adult or peer,

Student-teacher conferences regarding a draft of an essay, the student’s progress on a mathematics assignment, or the status of a science project,
Interviews with an adult or peer,

Discussion with an adult or peer about a portfolio of work,

Interactions with community members (e.g. fieldtrips, research, job shadows, safety officials.

Examples of activities involving group meetings include:

Create a plan for a group project (e.g., organize a presentation to be made to the class; plan a science project),
Develop and negotiate a class rubric,

Engage in classroom meetings,

Work as part of a group to solve a complex mathematical task,

Role-play to better understand concepts/content,

Participate in peer writing response groups,

Take part in literary, scientific, or current events discussions.

Examples of presentations include:
e Role play,

° reader’s theatre,

®  one acts,

®  reenactments,

e  speak chorus,

e  cross curriculum reports (e.g., analyze historical records, present data, analyze a trend).

Examples of activities through which students might produce evidence of making informed judgments about television, radio, and film productions
include:

Present a paper or report on reasons for selecting one media choice over another,

Prepare a report on the benefits obtained (including information learned) from media exposure,

Summarize patterns of media exposure in writing or in an oral report,

Describe the appeal of particularly memorable commercials ,

Analyze the appeal of popular television shows and films for particular audiences,

Explain the use of “propaganda techniques™ (e.g., bandwagon, editorials, glittering generalities, celebrity) in television commercials.
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Best Practices™
Reading Instruction Grades 5-8
Appendix C

Increase

Reading aloud to students.

Time for independent reading.

Children’s choice of their own reading materials.
Exposing children to a wide and rich range of literature.

Teacher modeling and discussing his/her own reading processes.

Primary instructional emphasis on comprehension.

Teaching reading as a process:

e Use strategies that activate prior knowledge,

e  Help students make and test predictions,

e  Structure help during reading,

® Provide after-reading applications,

Social, collaborative activities with much discussion and interaction.
Grouping by interests or book choices.

Silent reading followed by discussion.

Teaching skills in the context of whole and meaningful literature.
Writing before and after reading.

Encouraging invented spelling in children’s early writings.

Use of reading in content fields (e.g., historical novels in social studies).
Evaluation that focuses on holistic, higher-order thinking processes.

Measuring success of reading program by students’ reading habits, attitudes,
and comprehension.

Decrease

Exclusive emphasis on whole-class or reading-group activities.
Teacher selection of all reading materials for individuals and groups.
Relying on selections in basal reader.

Teacher keeping his/her own reading tastes and habits private.

Primary instructional emphasis on reading sub-skills such as phonics, word
analysis, syllabication.

Teaching reading as a single, one-step act.

Solitary seatwork.

Grouping by reading level.

Round-robin oral reading.

Teaching isolated skills in phonics workbooks or drills.

Little or no chance to write.

Punishing pre-conventional spelling in students’ early writings.
Segregation of reading to reading time.

Evaluation focus on individual, low-level sub-skills.

Measuring the success of the reading program only by test scores.
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CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM
REQUIRED PORTFOLIO PIECES

8

Appendix D
W;)’i ’Zi’zg Kindergarten| Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
1.5
Student
choice not X X X X X X X X X
reported
1.7 X
R .
T PO 1 piece X X X X X X X
Literature notreported| ] piece | 1 piece | 1 piece
1.8
Report X X X X X X
1 piece 1 piece 1 piece
1.9 X
N i .
arrative 1 piece X X X X X X
notreported | 1 piece | 1piece | 1piece | 1 piece
1.10
Procedure X X X
1 piece 1 piece
1.11
Persuasive X X X
1.12
Personal
Essay X X X
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CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM

Appendix E

Standard: A.1 To achieve the high standards presented in Vermont’s Framework every student needs
access to the knowledge and skills described in the standards Vermont’s Framework. For example

every student needs

e. opportunities to write every day

Opportunities to Write Every Day Grades K-4

Journal

Reflections about field trip
Trading cards
Conversational journal
Penpal letter

Thank you note
Persuasion piece

Lists

How-to book

Science journal
Diagrams with labels
Poetry

Wanted poster
Brochure/pamphlet

Recipe

Wordless book—write word Caption
Reading response
Cartoons

Weather report

Class newspaper
Autobiography

Interview

Morning message
Directions/rules for games
Write math story problems
Guest teacher’s book

Tour guide information
Notes

script
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CHITTENDEN EAST SUPERVISORY UNION
COMMUNICATIONS CURRICULUM
Vermont Portfolio/Moffett Connections
Appendix E

Report

Personal Essay

Reporter at large
Interview

Survey

Diary and diary summary

I search (Macrorie)
Writing across the curriculum ideas

Composed memory
Composed reflection
Sensory monologue

Diary and diary summary

Poetry anthology demo (preface)

Persuasive Essay

Response to Literature

Dialogue

Duologue

Dialogue to argument

Letter

Generalization supported by in-
stances

Dialogue to argument
Reflection

Stream of consciousness
Interior monologue

« Exterior monologue

Narrative

Procedure

« Sensory observation
« Composed memory
« Diary and diary summary

“Trunk” demo

o Directions
» Monologue
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Opportunities to Write Every Day Grades 5,6,7 & 8

Standard: A.1 To achieve the high standards presented in Vermont’s Framework every student needs access to the
knowledge and skills described in the standards Vermont’s Framework. For example every student needs
e. Opportunities to write every day.

Teachers are asked to use the handy checklist to document the kinds of student writing used in their classrooms
this year.
Date

Used How often

Revising inner speech

- Stream of consciousness— read your mind (15 minutes)

- Spontaneous sensory monologue—read your senses (15 minutes)

- Composed observation from sensory monologue

- Spontaneous memory monologue—read your memory

- Composed memory from spontaneous monologue

- Spontaneous reflection monologue

- Composed reflection from spontaneous monologue

Dialogues and Monologues

- Oral language: writing down speech like jokes, stories, jingles, surveys, interviews.

- Transcribing discussions

- Transcribing improvisation/scene writing

- Duologue—invent a conversation between two people

- Exterior monologue—written to a specific person

- Interior monologue—about a specific topic

- One act play

- Dialogue of ideas—arguments

- Dialogue to essay
Narrative into Essay

- Story starters, being something else, photo stories

- Dreams, tall tales

- Invented correspondence between two historical or fictional characters

- Diary/letters/autobiographic incident

- Summary of diary/autobiographic incident-thematic abstraction

- Autobiographic phase

- Memoir—human subject

- Reporter-at-large: read your community

- Biography—identify a phase in someone else’s life

- Chronicle—identify a trend in a larger group or community

- Parable/Fables/Parables—identify generalizations

- Directions—include imperative, declarative and time order

- Narrative—illustrating a generality—connect incident and idea

- Thematic collection of incidents

- Generalization supported by incidents

- Research—write up as a set of generalizations supported by facts and ideas

- Theory—take 2 or 3 generalizations and develop a theory

Other

85



Edits December 2006

CESU Communications Curriculum

CHITTENDEN EAST SUPERVISORY UNION
Appendix E
Publication Options

Young Author’s Guide to Publishers (third edition), Tracey E. Dils

WWW.youngwritersproject.org

WCAX

Instructor magazine

Weekly Reader

VCR Newsletter

Mountain Gazette
www.publishingstudents.com
www.stonesoup.com
www.skippingstones.org
www.potatohill.com

WWwWw.teenvoices.com

www.claremontreview.com
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Appendix F
Stage CESU Basal Wright Reading Rigby PM/PM Plus VT DRA
Fountas & Level Group Recovery Level Level Level
Pinnell Level Level
A K A 1 1-2 Starters One A-1
EARLY B K B 2 3-4 Starters Two 2
EMERGENT C 1 Pre- C-D 3-4 5 3-4 Red 3-4
primer
D 1 Pre- E 5-6 6 5-6 Red/Yellow 5-6
primer
UPPER E 1 Pre- F 7-8 7 7-8 Yellow 7-8
primer
EMERGENT F 1 Primer G 9-10 8 9-10 Blue 9-10
G 1 Primer H 11-12 9 11-12Blue/Green 11-12
H 1 I 13-14 10 13-14  Green 13-14
1 1 J 15-16 11 15-16 Orange 16
EARLY J 2 K-L 17-18 12 17-18 Turquoise 18
K 2 M 20 13 19-20 Purple 20
L 2 N 14-15 |21 Gold 24
M 2 16-17 |22 Gold 28
FLUENCY N 3 O-pP - 18 23 Silver 30
(9] 3 Q - 19 24 Silver 34
P 3 R - 20 25  Emerald 38
Q 4 S - 26 Emerald 40
R 4 T - 27 Ruby

CESU Communications Curriculum

This leveling correlation is presented for general comparison purposes only. The leveling characteristics may dif-
fer among the various leveling systems. Reading Recovery is a registered servicemark of Ohio State University.
All levels are approximate and subject to change.
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Appendix G

The following books and short stories are reserved for specific MMU courses and will not be read by organ-
ized groups of children outside of the assigned course.

CESU Communications Curriculum

Title Author MMU Grade/Course
Short Stories/ Collections/

"By the Waters of Babylon" Steven Vincent Benet 9

" The Split Cherry Tree" Jesse Stuart 9
"Gift of the Magi" O'Henry 9
"The Necklace" Guy De Maupassant 9
"To Build a Fire" Jack London 9
"Masque of the Red Death" Edgar Allen Poe 9
" The Most Dangerous Game" Edward Connell 9
"A Jug Of Silver" Capote 9
"The Secret Life of Walter Mitty" James Thurber 9
"If We Must Die" Junius Edwards 9
Impact: 50 Short Stories Various 9
Introducing the Short Story Various 9
Iliad, The Homer 10
Odyssey, The Homer 10
"Eveline" James Joyce 10
Assorted poems Virgil 10
Assorted poems Catullus 10
Satires Juvenal 10
Authurian Legends Sir Thomas Malory 10
Canterbury Tales, The Geoffrey Chaucer 10
"The Pit and the Pendulum" Poe 11
" The-Tell-Tale Heart" Poe 11
"The Gilded Six-Bits" Zora Neale Hurston 12
" A Small Good Thing" Raymond Carver 12
Assorted Poems Maya Angelou 12
Assorted Poems/ Short Stories Alice Walker 12
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Reserved Reading List—Continued

Title

Books/ Plays
The Elephant Tree

Romeo and Juliet

The Merchant of Venice

White Fang

Summer of My German Soldier

20,000 Leagues Under the Sea

Call of The Wild

Dr. Jekyll and Mr. Hyde

The Acorn People

A Day No Pigs Would Die

Frederich
I Was There

I Heard the Owl Call My Name

The Black Bonnet

Where Rivers Flow North
Julius Caesar

Macbeth

Frankenstein

"Beauty-When the Other Dancer is the

Self" (Essay)
Mythology

The Bible’s Greatest Stories
A Tale of Two Cities

Ordinary People
Miracle Worker

Animal Farm

Beowulf

Author

Penny Dale
Shakespeare
Shakespeare

Farley Mowat

Bette Green

Jules Verne

Jack London

Robert Louis Stevenson
Ron Jones

Robert Newton Peck

Margaret Craven
Louella Bryant
Howard Frank Moser
Shakespeare
Shakespeare

Mary Shelley
Alice Walker

Edith Hamilton

Paul Roche
Charles Dickens
Judith Guest
William Gibson
George Orwell

Anonymous

&9

MMU Grade/Course

10
10
10
10
10

10
10

9/10

10
10
10
10
10
10
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Title Author MMU Grade/Course
Fahrenheit 451 Ray Bradbury 10
The Pearl John Steinbeck 10
Huck Finn Mark Twain 11
Father Figure Richard Peck 11
The House on Mango Street Sandra Cisneros 11
The Red Badge of Courage Steven Crane 11
The Oxbow Incident Walter Vantilberg Clark 11
Walden Henry David Thoreau 11
The Heart is a Lonely Hunter Carson McCullers 11
The Old Man and the Sea Ernest Hemmingway 11/12
Scarlet Letter, The Nathaniel Hawthorne 11
Black Boy Richard Wright 11
Ethan Fromme Edith Wharton 11
The Good Earth Pearl Buck 11
A Raisin in the Sun Lorraine Hansberry 11
Great Gatsby, The F. Scott Fitzgerald 11
Our Town Thornton Wilder 11
Crucible, The Arthur Miller 11
I Know Why the Caged Bird Sings Maya Angelou 12
Of Mice and Men John Steinbeck 12
Doll’s House Henrik Ibsen 12
Enemy of the People George Bernard Shaw 12
Death of a Salesman Arthur Miller 12
Crime and Punishment Fydor Dostoevsky 12
Pygmalion George Bernard Shaw 12
Hamlet Shakespeare 12
Catcher in the Rye, The J. D. Salinger 12
Grapes of Wrath, The John Steinbeck 12
Cherry Orchard, The Anton Chekov 12
Oedipus Sophocles 12
Antigone Sophocles 12
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Title Author MMU Grade/Course
Fahrenheit 451 Ray Bradbury 10
The Pearl John Steinbeck 10
Huck Finn Mark Twain 11
Father Figure Richard Peck 11
The House on Mango Street Sandra Cisneros 11
The Red Badge of Courage Steven Crane 11
The Oxbow Incident Walter Vantilberg Clark 11
Walden Henry David Thoreau 11
The Heart is a Lonely Hunter Carson McCullers 11
The Old Man and the Sea Ernest Hemmingway 11/12
Scarlet Letter, The Nathaniel Hawthorne 11
Black Boy Richard Wright 11
Ethan Fromme Edith Wharton 11
The Good Earth Pearl Buck 11
A Raisin in the Sun Lorraine Hansberry 11
Great Gatsby, The F. Scott Fitzgerald 11
Our Town Thornton Wilder 11
Crucible, The Arthur Miller 11
I Know Why the Caged Bird Sings Maya Angelou 12
Of Mice and Men John Steinbeck 12
Doll’s House Henrik Ibsen 12
Enemy of the People George Bernard Shaw 12
Death of a Salesman Arthur Miller 12
Crime and Punishment Fydor Dostoevsky 12
Pygmalion George Bernard Shaw 12
Hamlet Shakespeare 12
Catcher in the Rye, The J. D. Salinger 12
Grapes of Wrath, The John Steinbeck 12
Cherry Orchard, The Anton Chekov 12
Oedipus Sophocles 12
Antigone Sophocles 12
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Title

All Quiet on the Western Front

1984

Native Son

Pigman, The

One Flew Over the Cuckoo’s Nest

Tales of Terror and Suspense

Their Eyes Were Watching God

Animal Dreams
A Separate Peace
The Color Purple
Babbitt

Madam Bovary
The Lord of the Flies

Dracula

The Butterfly Revolution

Author

Erich Maria Remarque

George Orwell
Richard Wright
Paul Zindel

Ken Kesey

Various

Zora Neale Hurston
Barbara Kingsolver
John Knowles

Alice Walker

Sinclair Lewis
Gustav Flaubert
William Golding
Bram Stoker

William Butler
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12
12
12
12
12
12
12
12
12
12
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12
12
12
12



€6

CESU Communications Curriculum

Suggested Informational and Literary Texts
Appendix H
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Suggested Informational and Literary Texts for Instruction and Assessment
All students need ongoing opportunities to apply and practice reading strategies with many different types of LITERARY and INFORMATIONAL texts. Recognizing a vari-
ety of texts and their characteristics will help students in meeting grade level expectations described in the Vermont and NECAP GLEs. Suggested Texts listed below are not
meant to be exhaustive for any given grade level.

Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Suggested Suggested Suggested Suggested Suggested Suggested

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Read-alouds of children’s
magazines, content trade
books

Practical Texts: lists,
signs, labels

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Read-alouds and guided/
shared reading of chil-
dren’s magazines, content
trade books

Practical Texts:
Lists, labels, simple direc-
tions, invitations

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Beginning dictionaries,
glossaries, children’s
magazines, content trade
books, children’s newspa-
pers, etc.

Practical Texts:
Procedures/instructions,
announcements, invita-
tions, book orders, etc.

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Dictionaries, glossaries,
Children’s magazines,
content trade books, chil-
dren’s newspapers, text-
books, etc.

Practical Texts:
Procedures/instructions,
announcements, invita-
tions, book orders, etc.

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Dictionaries, glossaries,
encyclopedias, children’s
magazines, content trade

books, student newspapers,
textbooks, etc.

Practical texts:
Procedures/instructions,
announcements, invita-
tions, book orders, etc.

Informational Texts in-
clude, but are not limited
to

Reference Materials:
Dictionaries, glossaries,
reports, encyclopedias,
children’s magazines, con-
tent trade books, student
newspapers, textbooks,
biographies, Internet Web
sites, etc.

Practical texts:
Procedures/instructions,
announcements, invita-
tions, book orders, recipes.
menus, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Nursery rhymes, poetry,
fairy tales, fantasy, realistic
fiction, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Poetry, fairy tales, fantasy,
realistic fiction, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Poetry, plays, fairy tales,
fantasy, fables, tall tales,
realistic fiction, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Poetry, plays, fairy tales,
fantasy, fables, tall tales,
realistic fiction, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Poetry, plays, fairy tales,
fantasy, fables, tall tales,
realistic fiction, folktales,
historical fiction, etc.

Suggested
Literary Texts

include, but are not lim-
ited to
Poetry, plays, fairy tales,
fantasy, fables, tall tales,
realistic fiction, folktales,
historical fiction, myster-
ies, etc.

(Assumes increasing text complexity across grade levels. See Appendix for descriptions of increasing text complexity.)
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Suggested Informational and Literary Texts for Instruction and Assessment
All students need ongoing opportunities to apply and practice reading strategies with many different types of LITERARY and INFORMATIONAL texts. Recognizing a

variety of texts and their characteristics will help students in meeting grade level expectations described in the Vermont and NECAP GLEs. Suggested Texts listed below are
not meant to be exhaustive for any given grade level.

Informational Texts include, but are
not limited to

Reference Materials:

Dictionaries, thesauruses, reports, ency-
clopedias, magazines. newspapers, text-
books, biographies, autobiographies,
Internet Web sites, public documents and
discourse, essays, articles, etc.

Practical Texts:
Procedures/instructions, announcements,
invitations, book orders, recipes, menus,
advertisements, pamphlets, etc.

Informational Texts include, but are
not limited to

Reference Materials:

Thesauruses, reports, magazines, newspa-
pers, textbooks, biographies, autobiogra-
phies, Internet Web sites, public docu-
ments and discourse, essays, articles,
technical manuals, etc.

Practical Texts:
Procedures/instructions, announcements,
invitations, book orders, recipes, menus,
advertisements, pamphlets, etc.

Grade 6 Grade 7 Grade 8 High School
Suggested Suggested Suggested Suggested

Informational Texts include, but are
not limited to

Reference Materials:

Reports, magazines, newspapers, text-
books, biographies, autobiographies,
Internet Web sites, public documents and
discourse, essays, articles, technical
manuals, etc.

Practical Texts:
Procedures/instructions, announcements,
invitations, book orders, recipes, menus,
advertisements, pamphlets, schedules,
etc.

Informational Texts include, but are
not limited to

Reference Materials:

Reports, magazines, newspapers, text-
books, biographies, autobiographies,
Internet Web sites, public documents and
discourse, essays, articles, technical
manuals, editorials, primary source his-
torical documents, periodicals, job-
related materials, speeches, online read-
ing, etc.

Practical Texts:
Procedures/instructions, announcements,
invitations, advertisements, pamphlets,
schedules, memos, etc.

Suggested
Literary Texts
include, but are not limited to
Poetry, plays, fairy tales, fantasy, fables,
realistic fiction, folktales, historical fic-
tion, mysteries, science fiction, myths

legends, etc.

Suggested
Literary Texts
include, but are not limited to
Poetry, plays, fairy tales, fantasy, fables,
realistic fiction, folktales, historical fic-
tion, mysteries, science fiction, myths,
legends, short stories, etc.

Suggested
Literary Texts
include, but are not limited to
Poetry, plays, fairy tales, fantasy, fables,
realistic fiction, folktales, historical fic-
tion, mysteries, science fiction, myths,
legends, short stories, epics, etc.

Suggested
Literary Texts

include, but are not limited to
Poetry, plays, fairy tales, fantasy, fables,
realistic fiction, folktales, historical fic-
tion, mysteries, science fiction, myths,
legends, short stories, epics, novels, dra-
mas, adventure myths, comedies, trage-
dies, satires, parodies, etc.

(Assumes increasing text complexity across grade levels. See Appendix for descriptions of increasing text complexity.)
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Parent Summary
Kindergarten

The Kindergarten Parent Summary identifies many of the important goals for our
students.
Writing
e Dictate story in sequence
e Write one or two phrases or simple sentences
e Use upper and lower case letters
e Begin to use appropriate spacing between words
e Use beginning and ending consonants
e Correctly spell first name

Reading
» Recognize upper and lower case letters

» Recognize consonant sounds

o Demonstrate concepts of print

o Retell story

» Read and recognize 3-6 words

o Identify and makes rhymes

o Identify syllables

e Attentive to story during read-a-loud

* Answer 1-2 simple questions about story that has been read aloud

Speaking and Listening
e Speak clearly in complete sentences
o Express ideas through participation
» Demonstrate age appropriate listening skills
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Parent Summary
6rade 1

The first Grade Parent Summary identifies many of the important goals for our
students.
Writing
e Use writing process with support
* Apply spelling rules to writing
® Respond to literature that student has read or heard
e Independently write 4 or more complete sentences on a topic
* Use some descriptive language and details in a story
e Demonstrate ability o form all letters correctly
» Use appropriate spacing between words

Reading
 Use variety of reading strategies (decoding, context clues, self-correction)

» Read 50-80 words per minute fluently and accurately.

* Sustain silent reading for 15-20 minutes

 Read books in a variety of genres

» Demonstrate comprehension by retelling and answering questions

Speaking and Listening
* Consistently expresses ideas and opinions clearly and respectfully
» Demonstrate age appropriate listening skills
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Parent Summary
Grade 2

The 2nd Grade Parent Summary identifies many of the important goals for our stu-
dents.
Writing
» Uses a variety of writing genres: narrative, response to literature and report
 Revise writing with teacher and peer
e Create a piece with a beginning, middle and end
e Include details relevant to focus
* Write events in logical order maintaining narration throughout a piece
Describes setting character, and events
* Use simple sentences with subject and verb agreement
e Use correct spacing
e Use manuscript (D'Nealian alphabet) printing independently
¢ Use ending punctuation (.I?)
e Use capital letters for I and at beginning of sentences
e Spell common words with both phonetic and conventional spelling in everyday writing

Reading
¢ Use strategies to sound out words

* Expand vocabulary

e Identify story elements (main characters, setting, problem, resolution)

* Retell a story

* Answer a variety of questions

¢ Use strategies to understand what is read

* Read fluently at appropriate level (above, on, below grade level)

e Read 80-100 words a minute with 94% accuracy

e Sustain reading 20-30 minutes daily

* Read at least 25 different books within at least 3 different genre and 5 different writers at
appropriate level

Speaking & Listening

¢ Follow rules of conversation

¢ Ask questions and make comments for clarification
¢ Respond to questions and comments appropriately
¢ Make contributions in class and group discussion

)
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Parent Summary
Grade 3

The 3rd 6rade Parent Summary identifies many of the important goals for stu-
dents.

Writing
Uses a variety of genres: narrative, response to literature, report and procedure

® Summarize a story in 4-6 sentences

¢ TInclude details relevant to topic/resolution of problem

® Know and use process writing

¢ Use fransition language such as first, next, before, then, after, and finally.
¢ Establish a purpose and/or focus

e Consider audience (Voice/tone)

¢ Organize piece with clear beginning, middle and end

® Read cursive writing (D'Nealian alphabet) and form letter correctly

[ ]

Use end punctuation and capitalization correctly
Spell common words correctly in everyday writing

Reading

® Use strategies to sound out unfamiliar words

Expand vocabulary

Identify story elements (characters, setting, problem, resolution)

Answer a variety of question about what is read

Use strategies to understand what is read

Read fluently at appropriate level (above, on, below grade level)

Read 90-120 words a minute with 94% accuracy

Sustain reading 25-35 minutes daily

® Read at least 25 appropriate books within at least 3 genres and 5 different writers at appropriate level.

Speaking & Listening

Follow rules of conversation

Ask questions and make comments for clarification
Respond to questions and comments appropriately
Make contributions in class and group discussion

* & & o
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Parent Summary
Grade 4

The 4th Grade Parent Summary identifies many of the important goals for our students.

Writing
Uses a variety of genres: narrative, response to literature, report and procedure
Use strategies to spell difficult words correctly in everyday writing
Use editing and proofreading skills (spelling, grammar, punctuation & capitalization)
Establish & maintain clear purpose/focus
Use clear opening, body, and conclusion with transitional language
Use title and book to engage audience
Use details to develop ideas
Use paragraphs to organize ideas
Werite varied and complex sentence structure
Show clear awareness of audience
Use cursive handwriting with confidence
Respond to literature by going beyond book report form (connections to broader ideas and experiences)

Reading

Use dictionary and thesaurus

Use strategies to sound out unfamiliar words

Expand vocabulary

Identify story elements (main and supporting characters, setting, initiating events, main conflict, resolu-
tion, and theme)

Answer a variety of questions about what is read

Use strategies to understand what is read

Summarize a story

Read fluently at appropriate level (on, above, below grade level)

Read 115-140 words a minute with 94% accuracy

Sustain reading 35-45 minutes daily

Read at least 25 books within at least 3 genres and 5 different writers at appropriate level

Speaking & Listening

Follow rules of conversation

Ask questions and make comments for clarification
Respond to questions and comments appropriately
Make contributions in class and group discussion
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Parent Summary
Grade 5

The fifth grade Parent Summary identifies many of the important goals for our
students.

Writing
Write daily
Write demonstrating purpose, organization, details and voice
Write response to literature, procedure, persuasive and personal essay pieces
Write paragraph with supporting details using correct spelling, grammar, punctua-
tion, and capitalization

Reading
Use 6 syllable types to decode

Predict

Extend vocabulary using prefix, root, and suffix

Read 125-150 words per minute with 90% accuracy at grade level

Use pre-reading, during-reading, and post-reading strategies to increase comprehen-
sion

Read and identify characteristics of a range of texts

Participate in book discussions

Read independently for at least 15-30 minutes daily

Spelling

In spontaneous writing spell words with:

Suffixes and prefixes
Drope

Changey fo I
Homonyms

Speaking & Listening
Participates in 1:1 interactions with adults and peers in social and academic settings
Volunteers contributions and responds when directly solicited by other group members
Gives reasons in support of opinions expressed
Prepare and deliver individual and group presentations using appropriate verbal and non-
verbal skills
Asks questions
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Parent Summary
Grade 6

The sixth grade Parent Summary identifies many of the important goals for our
students.

Writing
Write daily
Use literary strategies (example; quotations)
Use figurative language
Identify simple and compound sentences
Use multiple references and bibliographies
Use narrative strategies (example: plot development)
Write response to literature, report, narrative, and persuasive portfolio pieces

Reading
Read and identify the characteristics of a range of text

Read 135-160 words per minute at 90-94% accuracy at grade level

Use strategies for pre-reading, during-reading, and post-reading to increase compre-
hension

Read independently for at least 15-30 minutes daily

Spelling

In spontaneous writing spell words:

Review common spelling patterns
Suffixes and Prefixes

Speaking & Listening
Participates in 1:1 interactions with adults and peers in social and academic settings
Volunteers contributions and responds when directly solicited by other group members
Gives reasons in support of opinions expressed
Prepare and deliver individual and group presentations using appropriate verbal and non-
verbal skills
Asks questions
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Parent Summary
Grade 7

The seventh grade Parent Summary identifies many of the important goals for our
students.
Writing
e Write daily
» Use strong conclusions
 Edit for sentence construction
 Identify complex sentences
 Use figurative language
» Write report, procedure, response to literature, and narrative portfolio pieces

Reading
e Read and identify characteristics of a range of text

» Read 140-175 words per minute at 90-94% accuracy at grade level

» Use strategies for pre-reading, during reading, and post-reading fo increase compre-
hension

» Read independently for at least 15-30 minutes daily

Spelling
In spontaneous writing, spell words:

e Suffixes—ic, al, -ial, -ous, -ious, -er, -est, -en, -ery

Know meaning and spell:
e Prefixes— bi, uni, tri, multi, poly, mono, pre-, re-, pro-, mis-

Latin roots:
ceed, ceive, cide, clude

Speaking & Listening
e Participates in 1:1 interactions with adults and peers in social and academic settings
* Volunteers contributions and responds when directly solicited by other group members
e Gives reasons in support of opinions expressed
* Prepare and deliver individual and group presentations using appropriate verbal and non-
verbal skills
* Asks questions
e Listen critically and make informed judgments about television, radio and film productions.
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Parent Summary
Grade 8

The eighth grade Parent Summary identifies many of the important goals for our
students.

Writing
Write daily
Write with a clear purpose and support it with details, citations, and/or examples
Write report, response to literature, persuasive, and personal essay portfolio pieces
Use editing and proofreading skills including commas, colons, semicolons,
Use editing and proofreading skills to correct run-on sentences and sentence
fragments
Use and understands a variety of prefixes and suffixes

Reading
Read 150-180 words per minute at 90-94% accuracy at grade level

Use strategies for pre-reading, during-reading, and post-reading in order to
understand a variety of different reading materials

Participate in discussions about books and ideas

Read independently for at least 15-30 minutes daily

Spelling

In spontaneous writing spell words with:

Suffixes— -ant, -ance, -ent, -ence

Know meaning of words with:

Prefixes— in-, un-, con-, de-, dis-, di-, ex-, per-, a-, ad-
Greek roots-graph, gram, photo, phono, tele, thermo

Speaking & Listening
Participates in 1:1 interactions with adults and peers in social and academic settings
Volunteers contributions and responds when directly solicited by other group members
Gives reasons in support of opinions expressed
Prepare and deliver individual and group presentations using appropriate verbal and non-
verbal skills
Asks questions
Listen critically and make informed judgments about television, radio and film productions.
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